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Accreditation Committee Decision Regarding the Application for 
Accreditation Submitted by the Faculty of Education, Brock University 

Introduction 

The Faculty of Education at the Brock University submitted an application on 
November 25, 2018 for renewal of accreditation of the following programs of professional 
education: 

• Consecutive program of professional education with areas of study in the 
Primary/Junior, Junior/Intermediate and Intermediate/Senior divisions, leading to a 
Bachelor of Education degree 

• Concurrent program of professional education with areas of study in the 
Primary/Junior, Junior/Intermediate and Intermediate/Senior divisions, leading to a 
Bachelor of Education degree 

• Consecutive program of professional education with areas of study in Technological 
Education subjects at Grades 9/10 and Grades 11/12 levels, leading to a Bachelor of 
Education degree or certificate 

and the addition of a multi-session consecutive program of professional education with 
areas of study in Technological Education subjects at Grades 9/10 and Grades 11/12 levels, 
leading to a Bachelor of Education degree or certificate 

In accordance with Regulation 347/02, Accreditation of Teacher Education programs, the 
Accreditation Committee established an accreditation panel to: 

1. conduct a review of the aforementioned programs of professional education on the 
direction of the Accreditation Committee; and 

2. act in an advisory role to the Accreditation Committee by reporting to the Committee 
on its findings and making recommendations to the Committee with respect to the 
programs reviewed. 

The four-person accreditation panel met the requirements set out in Section 6 of the 
Accreditation Regulation and was comprised as follows: 

• two members of Council, two of whom were members of the Accreditation 
Committee, and at least one appointed member of Council 

• a roster member with experience as an educator in a Faculty of Education  

• a roster member with expertise in Technological Education 

• a person who was nominated by the Faculty of Education, Brock University 

In making its recommendations, the panel reviewed the application for accreditation and 
other supplementary documentation provided by the Faculty of Education, Brock University. 
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The accreditation panel visited the Faculty of Education at Brock University on Monday, 
February 11, 2019 at the Hamilton Campus and conducted face to face and teleconference 
interviews in St. Catharines on Tuesday, February 12, 2019. During the site visit in Hamilton, 
the accreditation panel toured the facilities where the programs are offered. The panel 
examined the work of teacher candidates, and conducted interviews with faculty, alumni, 
and teacher candidates. The panel considered additional documents and information 
presented during the interviews and by the faculty. 

The College provided an opportunity for members of the public to comment on the quality of 
the program under review. The College notified the public of the opportunity to make a 
submission to the panel by advertisements posted on-campus, e-mails sent by the faculty 
to various stakeholders, and notices on the College’s website and through social media. The 
panel considered the forty-three public submissions received. 

Following the review, the accreditation panel compiled a draft report of its findings and 
recommendations for review by the Faculty of Education, Brock University. The final panel 
report submitted to the Accreditation Committee considers the comments provided by 
the Dean in response to the draft report. 

The Accreditation Committee, by virtue of the authority granted under the Ontario College of 
Teachers Act, 1996, and Regulation 347/02, Accreditation of Teacher Education Programs, 
set out to determine if all programs of professional education in the application submitted 
by the Faculty of Education at Brock University qualified for accreditation. 

In making its decision, the Accreditation Committee considered the Accreditation Panel 
Final Report dated May 1, 2019, a response from the Dean to the panel’s draft report dated 
April 22, 2019, the Panel Chair’s presentation to the Accreditation Committee and the 
regulatory requirements of Regulation 347/02, Accreditation of Teacher Education 
Programs. 
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Decision of the Accreditation Committee at its Meeting of 
May 23, 2019 

Requirements and Findings 

The reasons for the Committee’s decision and the facts upon which it is based follow herein: 

Requirement 1 

The provider of the program is a permitted institution. 

Findings 

Evidence indicates that Brock University is a permitted institution as defined in subsection 
1.(1) of Regulation 347/02, Accreditation of Teacher Education Programs. 

Brock University was established as a university under The Brock University Act, 1964. Under 
the authority of The Brock University Act the Faculty of Education offers undergraduate, 
graduate, professional (in-service), and certificate programs, including pre-service 
consecutive and concurrent Bachelor of Education degrees and Technological Education 
certificates. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 1 is fully satisfied. 
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Requirement 1.1 

The program is four academic semesters, including the days of practical experience required 
under subparagraph 2 v of subsection 1 (2). 

Findings 

Evidence indicates that all programs offered by the Faculty of Education at Brock University 
are four academic semesters, including the 80 days of practical experience required. 

The Faculty of Education at Brock University offers its Bachelor of Education programs in 
three different formats depending on the program. 

Both the consecutive and concurrent programs are delivered over four semesters in a fall, 
winter, fall, winter format. Teacher candidates complete a 10-day Internship at the end of 
the first semester, as well as three practicum blocks, one in semesters 2, 3 and 4. Teacher 
candidates in the consecutive and concurrent Primary/Junior, Junior/Intermediate, and 
Intermediate/Senior divisions complete a minimum of 80 days of practicum experience. 

The Technological Education programs can be delivered in two ways, either as a 16-month 
continuous consecutive pathway or as a multi-session pathway. Both program pathways 
consist of four semesters of course work, including practical experience. 

In the 16-month consecutive Technological Education pathway, the program is delivered in 
four continuous semesters. There is a winter cohort of candidates who follow a winter, 
summer, fall, winter format and a summer cohort of candidates who follow a summer, fall, 
winter, summer format. Teacher candidates in either cohort complete three practicum 
blocks. Teacher candidates in the 16-month consecutive Technological Education program 
complete a minimum of 80 days of practicum experience. 

In the multi-session consecutive program, teacher candidates may become eligible to apply 
for a Transitional Certificate of Qualification and Registration upon completion of semester 
1 courses and successful completion of the first practicum. The duration of this first 
practicum is 30 days. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 1.1 is fully satisfied. 
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Requirement 2 

The program has a clearly delineated conceptual framework. 

Findings 

Evidence indicates that the programs of professional education reviewed have a clearly 
delineated conceptual framework.  

The theoretical frameworks that inform the conceptual framework for all programs are: 

• Constructivism; 

• Reflection; 

• Learning Community, and 

• Cultural Responsiveness. 

These theoretical frameworks are delineated in Brock University’s field-based teacher 
education programs in terms of their focus on curriculum; learner-centeredness; and the 
integration of teaching, learning and critical practice, through reflective and critical 
thinking. 

The theoretical frameworks are enacted in the Triple C Model, and are delineated through 
course work; cohort (peer) communities; and the community at large (for example, faculty, 
practicing teachers, administrators, and associate teachers). 

Teacher candidates are at the centre of the Triple C Model where they are guided and 
afforded multiple opportunities through the program design to study, experience and 
practice in class and in field settings, and to reflect as they develop their own 
understanding of teaching and learning. 

Teacher candidates in all programs have opportunities to study through an established 
program sequence of method (curriculum-based) and foundation (theory-based) course 
work. The conceptual framework informs the scope and sequencing of subject matter, 
development of pedagogical expertise, acquisition of theoretical knowledge and progress of 
a culturally responsive educator. 

Teacher candidates experience, practice and reflect in course work and in field settings in a 
program that offers opportunities to teach and learn within a variety of learning 
communities: academic, cohort and school. The academic community includes faculty, 
teacher practitioners and administrators who instruct in the teacher education programs. 
Teacher candidates are organized into cohort communities, which are made up of their 
peers in their cohort year and guided by practicum instructors and faculty advisors. The 
school community includes field settings where teacher candidates are mentored by 
experienced teachers and supported by faculty advisors.  
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Evidence confirms that the conceptual framework is clearly delineated across course work, 
internal/peer cohort communities and the larger community of the teaching profession, in 
relation to the learning outcomes, activities, readings, assignments and reflective 
discussions in courses or cohort classes. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 2 is fully satisfied.  
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Requirement 3 

The design of the program is consistent with and reflects 

i) the College’s “Standards of Practice for the Teaching Profession” and the “Ethical 
Standards for the Teaching Profession”, 

ii) current research in teacher education, and 

iii) the integration of theory and practice in teacher education. 

Findings 

Evidence indicates that the design of the programs is consistent with and reflects the 
Ontario College of Teachers’ Standards of Practice for the Teaching Profession and the 
Ethical Standards for the Teaching Profession, current research in teacher education, and 
the integration of theory and practice in teacher education. 

The College’s Standards 

In the consecutive and concurrent programs for Primary/Junior (P/J), Junior/Intermediate 
(J/I), and Intermediate/Senior (I/S) divisions, the Ontario College of Teachers (OCT) 
Standards of Practice and Ethical Standards are addressed in course descriptions, course 
objectives and assignments. As such, “commitment to students and student learning”, 
“professional knowledge” and “ongoing professional learning” are elements from the 
College’s ethical and professional standards and are addressed in the inclusion course for 
for P/J/I teacher candidates.  
 
In the I/S cognition course, teacher candidates complete assignments designed to engage in 
“ongoing professional learning” and “professional knowledge” while becoming familiar with 
Ministry of Education resource documents. 

In the law course, teacher candidates in the Technological Education programs, are required 
to explore the professional and legal duties of teachers, standards of care and foundations 
of professional practice; and apply an understanding of professionalism and law to the 
analysis of practical issues and ethical dilemmas educators experience through case 
studies. 

Current Research in Teacher Education 

The design of the consecutive and concurrent programs are consistent with and reflect 
current research in teacher education with the intent to move theory to practice. Dewey’s 
seminal work on democratic education and constructivism informs Brock’s framework, 
structure and program delivery. Additionally, faculty members have a range of interests in 
research and teacher development which informs their course design, course readings, 
assignments and instructional approaches within their discipline. In a P/J mathematics 
method course teacher candidates are required to apply the five dimensions of 
mathematically powerful classrooms as a framework for a collaborative assignment. In an 
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I/S english method course, teacher candidates learn about Literary Theory and issues 
related to ideology, class and power.  

All courses for the Technological Education programs are based on foundational research in 
teaching and learning. Technological Pedagogical and Content Knowledge (TPACK) research 
is the foundation on which the instructional communication technology (ICT) course is 
based. 

Integration of Theory and Practice in Teacher Education 

The design of the consecutive and concurrent programs is consistent with, and reflects the 
integration of theory and practice in teacher education. In foundation courses teacher 
candidates in the P/J and J/I cohorts consider a variety of theoretical frameworks. They 
engage in specific instructional exercises and case study analyses to highlight the theory 
that is then explored in their two-week internship field placement. Teacher candidates are 
expected to connect observations made in the field to classroom theory and text material 
through reflective writing and inquiry-based assignments. In an assessment course in the 
I/S division, teacher candidates examine the interconnections between assessment 
research, policy, and practice. One of the assignments for this course is to design a rubric in 
the context of developing a lesson plan applying the principles of Backward Design outlined 
in class. 

Teacher candidates in the Technological Education programs actively engage in linking 
research to their practice in their education inquiry course. In this course, teacher 
candidates are required to study characteristics and exemplars of educational action 
research, explore a personal and focused area of inquiry, connect to current research texts, 
collect and analyse data and develop a research presentation that connects to their own 
teaching practice goals. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 3 is fully satisfied. 
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Requirement 3.1 

The program enables students of a program of professional education to acquire knowledge 
and skills in all of the elements set out in Schedule 1. 

Findings 

Evidence indicates that the program enables students to acquire all the knowledge and 
skills in all of the elements set out in Schedule 1. 

In some cases, the Schedule 1 elements are addressed in foundation courses aligned 
specifically with topics from the Accreditation Resource Guide. While the courses differ in 
name and course codes for the different cohorts/programs, such courses include those 
elements pertaining to Professionalism, Law and the Ontario Context, Assessment, Human 
Development, Special Education, Inclusion and Professional Collaboration. Two method 
courses, delivered in all programs, with obvious alignment to specific elements of Schedule 
1 are the Digital Learning and Education Inquiry courses. 

The remaining Schedule 1 elements aligned with the Accreditation Resource Guide are 
embedded in a number of courses. Curriculum Knowledge is developed in the method 
courses for the Primary/Junior (P/J) and Junior/Intermediate (J/I) division cohorts, and for 
those in the Intermediate/Senior (I/S) and Technological Education cohorts, in the method 
courses of the teachable subject areas for which they were admitted. 

With the exception of the information overlapping with requirements 10 and 11, the 
paragraphs below review each of the Schedule 1 elements and demonstrate how they are 
satisfied in the programs reviewed. 

Curriculum Knowledge 

Element 1 

Teacher candidates in the P/J/I cohorts, acquire knowledge and understanding of The 
Ontario Curriculum through the appropriate Ontario Curriculum Grades 1-8 documents in 
method courses in the six core content areas: Language, Mathematics, Social Studies, 
Science and Technology, Health and Physical Education and The Arts. The Kindergarten 
Program is also addressed and referenced in specific method courses. Specific method 
courses for J/I candidates address the curriculum for grades 9 and 10 in content and 
assignments.  

Teacher candidates in both the I/S divisions and in the Technological Education programs 
acquire knowledge and understanding of The Ontario Curriculum through the appropriate 
Ontario Curriculum Grades 9&10 and 11&12 documents in any two of their teachable 
subject method courses. The I/S divisions also address the curriculum for grades 7 and 8. 
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Element 2 

The program for professional education offers a number of opportunities to prepare teacher 
candidates to use current research in teaching and learning. Teacher candidates in all 
programs engage in a variety of differentiated learning tasks including written assignments, 
readings, analysis of case studies, formulation of questions for discussion and critical 
analysis of policy and practice that encourage an understanding of the value and impact of 
research. 

Pedagogical and Instructional Strategies Knowledge 

Element 1 

Course work and practicum experiences in all programs includes content related to 
educational research and data analysis. All candidates take a mandatory education inquiry 
course in which they learn to recognize action research as a qualitative research genre and 
apply the action research cycle for teacher research to improve practice.  

Element 2 

In all programs, teacher candidates learn how to use technology as a teaching tool in 
mandatory digital learning courses. A component of all of the digital learning courses is the 
use of a gamification approach with the completion of challenges to earn badges in order to 
understand the process of setting up a badging system that rewards students for 
completing learning tasks.  

The Technological Education programs are delivered in a blended learning format, as such, 
teacher candidates are immersed in learning about digital tools that they could implement 
in their own teaching and learning practice. Some of the tools that are modeled include: 
Learning Management Systems (LMS), forums and backchannels; video conferencing; 
webinars, and Google applications. 

Element 3 

The programs provide opportunities to use inquiry-based research, data and assessment 
and the selection and use of current instructional strategies to address student learning 
styles. All P/J/I teacher candidates are required to complete an inquiry project in which they 
describe a situational issue and create an action plan that can be implemented during the 
practicum as it pertains to the issue.  

Teacher candidates in the I/S and Technological Education programs take a foundation 
course, which allows candidates to address topics related to large-scale assessment, data-
driven decision-making and how to use various forms of data to make instructional 
decisions and inform school improvement planning.  
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Element 4 

In all programs, teacher candidates begin to acquire knowledge and skills related to various 
learning theories and differentiated instruction in foundation and method coursework. They 
then deepen their understanding as they work with students in their field placements. P/J 
and J/I teacher candidates take a variety of foundation courses that allow for the sharing of 
authentic learning moments regarding differentiated instruction and how learning theories 
are applied in practice. For the I/S cohort, teachable subject areas method courses vary in 
their approaches but all cover the theories of learning, teaching, and differentiated 
instruction, in the specific content area. In an assessment course for teacher candidates in 
the Technological Education programs, Ministry of Education policy documents such as, 
Student Success Differentiated Instruction Educator’s Guide, inform class discussions and 
assignments. 

The Faculty of Education has developed the Brock lesson plan template that is the basis of 
instruction for planning and developing lessons in all foundation and method courses. The 
template requires teacher candidates to consider differentiated instruction techniques and 
strategies for all lessons. The template includes sections for recording differentiation of 
content, process and product.  

Element 5 

All candidates acquire and develop classroom management and organizational skills 
throughout the entire range of core courses in the respective programs. Lesson planning 
and techniques for structuring the classroom are a component of these core courses. 

Classroom management is also specifically addressed in mandatory courses related to 
cognition and inclusion. Lesson plan templates require that teacher candidates consider 
both the instructional trajectory in terms of organizing instruction for learning and how they 
will establish a positive learning environment. The effectiveness of classroom management 
strategies is a component of reflection and debriefing during, and after each practicum.  

Element 6 

Child and adolescent development is addressed in Requirement 11. 

For candidates in the P/J/I divisions, the need for transition planning, in particular for 
students with Special Education learning needs, is addressed in specific foundation 
courses. Transitions between grades are addressed in the assessment course in the 
development of anchor charts for Learning Skills and Work Habits. For those in the I/S 
divisions, transitions from elementary to secondary and secondary to post-secondary are 
addressed through a lens of the Ministry’s Student Success policy initiatives. In the 
Technological Education programs, teacher candidates are able to speak to their own lived 
experience in the trades.  
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Element 7 

For all programs, the topics of observation, assessment and evaluation as described in the  
Growing Success Ministry policy document, receive particular emphasis in a dedicated 
assessment course. Growing Success is also a foundational document in many other 
courses. Through assignments, digital portfolios, instructional planning and professional 
learning conversations, teacher candidates develop an understanding of the application of 
assessment of, for and as learning. Teacher candidates use the Brock lesson plan template 
to develop an understanding of assessment in connection to the development of lessons as 
they relate to learning goals, success criteria, assessment tools and strategies. 

Element 8 

Supporting English Language Learners (ELLs) is addressed in the language method courses 
for P/J/I candidates and in foundation courses for I/S and Technological Education 
candidates. Teacher candidates are able to implement ELL resources introduced to them in 
course work, and benefit from the specific expertise of associate teachers when they are on 
practicum.  

Element 9 

Information about pedagogy, assessment and evaluation for specific curriculum areas is  
addressed in Requirement 10. 

Element 10 

All teacher candidates complete mandatory educational psychology and special education-
focused courses.  These courses pertain specifically to the policies, assessments and 
practices involved in responding to the needs and strengths of all students including 
students identified as requiring special education supports. The goal is to develop teacher 
candidates who are knowledgeable about areas of exceptionality and who are able to write 
cogent and thoughtful modifications in their lesson plans for students with special needs. 
More specifically, teacher candidates are provided opportunities in the special education 
focused courses to work with Individual Education Plans (IEP); develop case profiles and 
construct implementation plans using Specific, Measurable, Achievable, Realistic, and 
Timely (SMART) goals.  

The Teaching Context Knowledge 

Teacher candidates are provided with knowledge of the Ontario context in which schools 
operate in both coursework and practicum experiences.  

Element 1 

Teacher candidates in all programs acquire knowledge and understanding of child, youth 
and parental mental health issues relevant to the elementary and secondary school 
environment in Ontario in a variety of foundation courses.  
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In courses that address educational psychology, topics related to mental health in schools 
are supported with readings from the Ministry’s Supporting Minds document. Teacher 
candidates are also required to research mental health identifiers and associated 
symptoms, develop classroom management strategies to address them, share relevant 
resources and discuss ongoing professional learning opportunities on this topic. 

Element 2 

Information pertaining to the College’s Standards of Practice for the Teaching Profession and 
the Ethical Standards for the Teaching Profession is addressed in Requirement 3i and 11. 

Element 3 

Information pertaining to the preparation of students for learning transitions in a variety of 
settings is addressed in Pedagogical and Instructional Strategies Knowledge (PISK) 
Element 6. 

Element 4 

Teacher candidates develop knowledge of the Ontario context in which elementary or 
secondary schools operate both through coursework and in their practicum experiences. 
Teaching for diversity and developing culturally inclusive and responsive teaching practices 
are addressed in a variety of foundation courses. 

Indigenous perspectives, cultures, histories and ways of knowing are embedded throughout 
all programs. Those in the P/J/I divisions acquire knowledge about colonial history and the 
experience of First Nations people. A variety of Ministry and other Indigenous education 
resources are explored. For the I/S divisons, opportunities for guest speakers in specific 
foundation and method courses bring authentic Indigenous knowledge and perspectives 
regarding the integration of First Nations, Métis and Inuit cultures, histories, and ways of 
knowing. Additionally, teacher candidates review curriculum-embedded expectations 
referencing First Nations, Métis and Inuit knowledge and perspectives with opportunities 
for implementation on practicum. For those in the Technological Education programs, a 
specific foundation course offers a critical approach to understanding the socio-cultural 
dimensions of schooling and society including First Nations, Métis and Inuit Education.  

Teacher candidates develop knowledge of safe, inclusive and accepting schools and 
creating a positive school climate in a number of foundation courses depending on the 
program. The learning goals in a mandatory foundation course on inclusive education 
include examining advocacy initiatives and practices related to enhancing inclusion. 
Teacher candidates acquire knowledge of the importance of equity, diversity and social 
justice and the integral role of the teacher in identifying and eliminating barriers and 
creating social change. 

Element 5 

This element is addressed in Requirement 11. 
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Element 6 

Teacher candidates learn to create and maintain professional relationships with colleagues 
in coursework and practicum experiences. By using the Ontario College of Teachers Ethical 
Standards for the Teaching Profession as a guide, teacher candidates learn how to manage 
challenging discussions in a respectful and caring manner in the professional collaboration 
courses. Professional relationships is listed in the program handbook as an essential 
competency for program completion. Teacher candidates must demonstrate the ability to 
relate effectively to and collaborate with colleagues and other educational partners. 
Teacher candidates in all programs develop skills in building respectful, productive 
relationships and in communicating with parents and families to support and facilitate 
student learning, conduct and development. Parent engagement and communication are 
fostered in the practicum, as well as in courses dedicated to assessment and cognition for 
all candidates.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 3.1 is fully satisfied. 
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Requirement 4 

The program curriculum is current, references the Ontario curriculum, includes the 
application of current research in teacher education, and represents a wide knowledge base 
in the divisions and components of the program. 

Findings 

Evidence indicates that the program curriculum is current, references the Ontario 
curriculum, includes the application of current research in teacher education, and 
represents a wide knowledge base in the divisions and components of all programs. 

Current 

Currency in the program curriculum is confirmed in the alignment of specific courses to the 
elements of the enhanced teacher education program as reflected in the Accreditation 
Resource Guide (ARG) and reported in requirement 3.1. 

Ontario Curriculum 

Confirmation that the program curriculum references the Ontario curriculum is reported in 
the category of Curriculum Knowledge in requirement 3.1. 

Current Research 

Confirmation that the program curriculum includes the application of current research in 
teacher education is reported in requirement 3.1, specifically within the category of 
Pedagogical and Instructional Strategies Knowledge. 

Wide Knowledge Base 

Confirmation that the program curriculum represents a wide knowledge base in the 
divisions and components of the program is reported in requirements 3.1 and 10. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
requirement 4 is fully satisfied.  
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Requirement 5 

The course content of the program includes theory, method and foundation courses and 
makes appropriate provision for the application of theory in practice. 

Findings 

Evidence indicates that the course content of all programs includes theory, method and 
foundation courses and makes appropriate provision for the application of theory in 
practice. 

Theory, Method and Foundation Courses 

Teacher candidates at the Faculty of Education at Brock University are required to take a 
number of method and foundation courses. Theory is embedded in foundation courses.  

The teaching method courses are described both by division and program delivery model in 
requirement 10.   

In all programs, there are foundation courses relating to the following topics: 
Professionalism and Law, Teaching in the Ontario Context, Cognition/Development, the 
Exceptional Learner, Assessment and Programming for Inclusive Classrooms.  

The foundation courses for the consecutive and concurrent Primary/Junior/Intermediate 
divisions are as follows: 

• Teaching in the Ontario Context 

• Integrating Teaching, Learning, and Assessment 

• Cognition and the Exceptional Learner 

• Developmental Domains and the Exceptional Learner 

• Assessment, Evaluation and Reporting 

• Professional Collaborative Communities 

• Professionalism and Law 

• Programming for the Inclusive Classroom 

• Teaching, Research & Education Inquiry (Teacher as Researcher) 

The foundation courses for the consecutive and concurrent Intermediate/Senior divisions 
are as follows: 

• Professionalism, Law & Principles of Teaching in Ontario 

• Student Assessment, Practice, and Policy 

• Cognition, Development and the Exceptional Learner 
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• School and Society 

• Professional Collaborative Communities 

• Teaching, Research, and Education Inquiry (Teacher as Researcher)  

• Socioemotional/Physical Processes and the Exceptional Learner  

• Programming for the Inclusive Classroom 

Teacher candidates in all divisions for the concurrent program are also required to take a 
foundation course in their pre-professional year of their undergraduate program.  

The foundation courses for the Technological Education cohorts are as follows: 

• Professionalism, Law and Principles of Teaching in Ontario Part 1 & 2 

• Student Assessment, Practice and Policy 

• Cognition, Development and the Exceptional Student 

• Programming for the Inclusive Classroom 

• Socioemotional/Physical Processes and the Exceptional Learner 

• Professional Learning Communities 

• School and Society 

• Teaching Research & Education Inquiry 

Application of Theory in Practice 

The integration of theory and practice is integral to the initial teacher education programs at 
Brock University with its theoretical underpinning in constructivism. In order to successfully 
complete the initial teacher education program, teacher candidates in all programs are 
required to demonstrate competencies relevant to theory into practice, as observed and 
assessed by instructors, faculty advisors, and associate teachers. In particular, they are 
expected to demonstrate the ability to apply pedagogical theory to educational practice and 
to reflect on the relationship between personal beliefs and professional practice. 

In all programs, specific foundation courses combine in-class theory with field experiences 
and teaching. These courses are designed to connect theory to practice in preparation for 
the practicum. Teacher candidates are provided with theoretical frameworks in order to 
prepare to teach, to lead and to connect with diverse learners. 

In inquiry projects and research-informed presentations, as well as using the lesson plan 
template, teacher candidates gain an understanding of the connections between theory and 
the field experiences of observations, internship and practice in schools.  For the P/J/I 
cohorts, the inquiry project involves identifying a situational issue, connecting it to 
research, lectures, in-class discussions and observations and creating an action plan that 
can be implemented during the practicum. 
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Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 5 is fully satisfied.  
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Requirement 6 

The program’s format and structure are appropriate for the course content. 

Findings 

Evidence indicates that the format and structure of the programs reviewed are appropriate 
for the course content.  

Consecutive and Concurrent 

The Faculty of Education offers both consecutive and concurrent programs for the 
preparation of Primary/Junior (P/J), Junior/Intermediate (J/I), and Intermediate/Senior (I/S) 
teacher candidates. Both programs are offered in four semesters, over two academic years 
in a fall, winter, fall, winter format. 

The concurrent program requires candidates to take a mandatory foundation course in year 
three of their undergraduate degree in preparation for their professional years.  

The Faculty has designed the delivery of its consecutive and concurrent programs so that 
teacher candidates from both programs take most of their courses together. The decision to 
deliver its program this way is to promote conversations, opportunities for collaboration and 
perspective sharing among candidates from different communities of learning and lived 
experiences. The consecutive and concurrent programs for the P/J and J/I divisions are 
delivered at the St. Catharines and Hamilton campuses. The I/S program is held at the 
Hamilton campus only.  

The consecutive and concurrent P/J, J/I and I/S programs are a blend of coursework and 
classroom experiences that connect the theoretical and philosophical foundations of 
teaching to the pedagogical experiences of teaching in the classroom. Courses are delivered 
in a face-to-face format. Teacher candidates complete more than 80 days of practicum 
including a 10-day internship in semester 1, plus three practicum blocks, which occur in 
semesters 2, 3 and 4.  With the gradual release of responsibility in their practicums, teacher 
candidates develop an increasing level of knowledge about the complexities of teaching and 
learning in diverse placement environments.  

There are a number of unique characteristics of the format and structure specific to 
particular divisional cohorts in the consecutive and concurrent programs. P/J teacher 
candidates complete at least one placement in the primary division (Grades 1-3) and may be 
placed in a kindergarten classroom if they have taken the optional Early Learning credit. 
Teacher candidates also complete at least one placement in the junior division (Grades 4-6). 
J/I teacher candidates wishing to teach French as a Second Language (FSL) are required to 
take two French as a Second Language optional credits in Semesters 1 and 3 and are 
ensured a placement in a French as Second Language classroom as one of their three 
placement opportunities. The I/S teacher candidates are required to take two of the four 
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special topics course offerings. While aspects of the electives may be touched upon in other 
courses, these elective topics are unique and aligned with identified Ministry priorities.  

All teacher candidates in the P/J, J/I and I/S divisions as part of their program take a 
mandatory education inquiry course where teacher candidates engage in a cycle of action 
research. 

For the teacher candidates in both the consecutive and concurrent and programs, Brock 
offers additional alternative and international field experiences, which are above and 
beyond the required 80 days of practicum. Alternate sites could include, Niagara Falls 
History Museum, Rodman Hall (Brock University) and outdoor education sites.  

Teacher candidates are required to complete a total of 10 or 10.5 credits depending on the 
program. J/I teacher candidates in the consecutive or concurrent programs, who choose 
French as a Second Language (FSL) as their teachable subject area carry an overload for a 
total of 11 credits. 

Technological Education 

Teacher candidates in the Technological Education programs have two pathway models, 
either a 16-month continuous consecutive or a multi-session consecutive. Regardless of the 
pathway, the programs consist of four semesters, with specific course sequencing that 
teacher candidates must complete. 

Teacher candidates in the 16-month consecutive pathway complete their coursework and 
practicums in sixteen consecutive months. Teacher candidates can elect to begin their 
program in January as the winter cohort and follow a winter, summer, fall, winter format or 
alternatively, teacher candidates can elect to begin their program in July as the summer 
cohort and follow a summer, fall, winter, summer format. In the consecutive 16-month 
pathway teacher candidates complete practicum placements in semester 2, 3, and 4; thus, 
teacher candidates develop an increasing level of knowledge about the complexities of 
teaching and learning in order to support the learning needs of a diverse student population. 

Teacher candidates in the multi-session pathway become eligible to apply for a Transitional 
Certificate of Qualification and Registration upon completion of Semester 1 foundation and 
method courses, and successful completion of their first practicum.  

Regardless if teacher candidates are in the 16-month consecutive pathway or the multi-
session pathway, the program conducts its face-to-face classes at the Hamilton campus 
only, with many additional courses delivered online or in a blended delivery format. The 
online foundation courses for the Technological Education programs are adapted from the 
corresponding foundation courses in the I/S consecutive and concurrent programs and are 
delivered online in various asynchronous and synchronous methods. 

The following Broad-Based Technologies (BBTs) are offered as teaching subject areas to 
Technological Education teacher candidates: Communications Technology, Computer 
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Technology, Construction Technology, Green Industries, Hair Styling and Aesthetics, Health 
Care, Hospitality and Tourism, Manufacturing Technology, Technological Design, and 
Transportation Technology. Method courses focus on the BBT in both the 9&10 and 11&12 
grade bands.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 6 is fully satisfied.  
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Requirement 7 

Students are assessed and informed of their progress on an ongoing basis throughout the 
program. 

Findings 

Evidence indicates that teacher candidates are assessed and informed of their progress on 
an ongoing basis throughout the programs reviewed. 

Teacher candidates receive ongoing formative and summative assessment throughout their 
programs from course instructors, faculty advisors and associate teachers.  

No single assignment at Brock is permitted to be worth more than 50% of a final grade and 
no course will have less than two assessment opportunities. Typically, assignments and 
assessment opportunities are staggered throughout the duration of courses with the result 
that teacher candidates receive feedback at regular intervals during each course. Teacher 
candidates are provided with formative feedback from instructors on their assignments to 
allow for improvement or resubmission of their work for final evaluation. In terms of 
summative assessment, the rubrics used with teacher candidates reflect current 
assessment practices identified in the Ministry of Education document, Growing Success 
and the provincial curriculum documents.  

A number of formal standardized forms are made available to associate teachers to use in 
the provision of feedback to teacher candidates during their practicum placements. 
Associate teachers are provided with a Mid-term Practicum Report form designed to provide 
formative assessment and for candidates to set goals during their practicum block. A Final 
Summative Practicum Report is completed at the end of each teaching block. The frequency 
and type of formative feedback provided by associate teachers varies with the 
circumstances of the teaching assignment. Some associate teachers provide daily oral 
feedback; others will provide daily written comments. A list of expectations provided to 
associate teachers directs them to provide teacher candidates with straightforward 
assessments at regular pre-set intervals. 

Faculty advisors also evaluate teacher candidates. The Practicum Advisor Report on 
Candidate’s Teaching form includes a four-point Likert scale and focuses on the following 
domains: Pre-Teaching Professional Knowledge; Teaching Practice and Commitment to 
Student Learning; Classroom Climate; and Assessment.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 7 is fully satisfied.  
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Requirement 8 

The program includes a practicum that satisfies the requirements set out in subparagraph 2v 
of subsection 1(2) and subsection (2). 

Subparagraph 2v of subsection 1(2) sets out that the program includes a minimum of 80 
days of practical experience, appropriate to the format and structure of the program, in 
schools or in other situations approved by the College for observation and practice 
teaching. 

Subsection 9. (2) sets out that the requirements for the practicum portion of the program are 
as follows: 

1. The practicum must include observation and practice teaching in an instructional 
setting in schools or other situations that use the Ontario curriculum or in situations 
approved by the College. 

2. Revoked - see subparagraph 2v of subsection 1(2) 

3. The practicum enables every student to participate in settings related to each division 
and at least one of the subject areas of the program that are relevant to the student. 

4. An experienced teacher supervises the students and assesses their practicum. 

5. A faculty member is appointed as an advisor for each student. 

Findings 

Evidence indicates that all programs include at least 80 days of practicum, appropriate to 
the format and structure of the programs in schools or other situations approved by the 
College for observation and practice teaching.  

A minimum of 80 days of practical experience, appropriate to the format and structure of 
the program 

In the consecutive and concurrent programs, the minimum eighty (80) days of practicum are 
met as follows: 

• Year 1, Semester 1: 10-day Internship 

• Year 1, Semester 2: Minimum of twenty-five (25) days 

• Year 2, Semester 3: Minimum of thirty (30) days 

• Year 2, Semester 4: Minimum of thirty (30) days 

In the 16-month consecutive Technologic Education program, the minimum eighty (80) days 
of practicum are met in three blocks of practicum as follows: 

• Year 1, Semester 2: Minimum of thirty (30) days 

• Year 2, Semester 3: Minimum of thirty (30) days 
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• Year 2, Semester 4: Minimum of thirty (30) days 

In the multi-session Technological Education pathway, teacher candidates exceed the 
minimum ten (10) days of practicum required in regulation to trigger reporting to the Ontario 
College of Teachers and to be eligible for a transitional certificate. 

Observation and Practice Teaching in Settings that use the Ontario Curriculum  

In all programs, the practicum includes observation and practice teaching in an 
instructional setting in schools or other situations that use the Ontario curriculum. 

Teacher candidates in year 1 of the consecutive and concurrent P/J, J/I and I/S programs 
complete a 10-day Internship at the end of semester 1. The 10-day Internship is included in 
the minimum 80 days of required practical experience. During this internship, teacher 
candidates are expected to plan and teach one lesson per day in week two. In semesters 2, 3 
and 4 teacher candidates complete practicum blocks that allow for a gradual release of 
responsibility as teacher candidates move from assisted practice in year 1 to a 
demonstration of increased self-reliance, complexity of teaching and increasing workload 
by the end of their final teaching block in semester 4 of year 2. 

For the 16-month consecutive program pathway, teacher candidates in the Technological 
Education program complete their first teaching block in semester 2. In year 2, teacher 
candidates complete two practicum blocks, one in each semester. This structure allows for 
a gradual release of responsibility as teacher candidates move from assisted practice in 
year 1 to a demonstration of increased self-reliance, complexity of teaching and increasing 
workload by the end of their final teaching block. 

Teacher candidates in the Technological Education multi-session program pathway become 
eligible to apply for a Transitional Certificate of Qualification and Registration upon 
completion of Semester 1 courses and successful completion of Practicum One. Teacher 
candidates in the multi-session pathway are ensured that their first placement includes 
experiences in grades 9&10 and 11&12 classrooms. The duration of this first placement is 
30 days. The teaching block is organized so that teacher candidates spend the first 3 weeks 
working in grades 9&10 classrooms and the remaining 3 weeks working in grades 11&12 
classrooms.  

The Faculty of Education partners with a number of Ontario public and Catholic school 
boards. Additionally, the Practicum Office and Program Committee work together to ensure 
availability of placements in schools where various Broad-Based Technologies (BBT) 
teaching subject areas are offered. The Technological Education program has developed a 
strong network of connections throughout Ontario to appropriately place Technological 
Education teacher candidates in their broad-based technology teachable area. 
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Each division and at least one subject 

Teacher candidates are assigned a practice teaching placement in each of the divisions they 
are qualifying to teach. Teacher candidates in the P/J cohort are assigned to grades K-6, 
those in the J/I cohort are assigned to grades 4-8 and those in both the I/S and 
Technological Education cohorts are assigned to grades 9-12. The Placement Officer in 
consultation with Faculty Supervisors and school board personnel organizes and tracks all 
placements. 

An experienced teacher supervises and assesses 

Associate teachers, who are experienced, OCT-certified and in good-standing, supervise the 
teacher candidates and assess their performance in the practicum. Prior to, during, and/or 
following a practice teaching placement, associate teachers liaise with Faculty Supervisors 
to provide teacher candidates with practicum experiences that meet their needs and 
assessments that reflect their professional growth. 

Associate teachers are required to supervise teacher candidates and observe their 
professional and ethical behaviours, providing teacher candidates with honest, 
straightforward assessments of their teaching performance. In the feedback to teacher 
candidates, associate teachers are asked to highlight strengths as well as weaknesses, and 
provide specific suggestions for improvement. Associate teachers are directed to complete 
a mid-practicum checklist and a formal summative evaluation of the teacher candidate’s 
performance at the end of the practicum. 

Faculty advisor 

Supervising faculty are assigned to all teacher candidates in all programs. Their role is to 
advise, guide, mentor, and act as an advocate for the teacher candidate during the field 
experiences. 

Faculty Supervisors serve as Practicum Instructors and Practicum Advisors, leading the 
foundation courses for their assigned cohort/professional collaborative community through 
all semesters of the program. These faculty advisors work with teacher candidates to 
develop their teaching skills through coursework as well as by supervising, observing, and 
assessing each teacher candidate’s practice teaching placements.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 8 is fully satisfied.  



Page 28 

Requirement 9 

Successful completion of the practicum is a requirement for successful completion of the 
program. 

Findings 

Evidence indicates that successful completion of the practicum is required for successful 
completion of the programs reviewed. 

Teacher candidates at Brock University must successfully complete the internship and all 
practicum placements prior to graduation with a minimum grade of P3 (Marginal) or Pass. A 
grade of P3 (69-60) is awarded to teacher candidates whose work shows a basic 
understanding of the task and an acceptable level of completion. 

Faculty Supervisors prepare a Teacher Candidate Referral Contract when an overall mark of 
Marginal appears on an evaluation of any practice teaching block. The report is shared with 
the teacher candidate, signed, and submitted to the Practice Teaching Coordinator. If a 
teacher candidate’s mark on the practicum evaluation is Marginal or Unsatisfactory, it is 
required that faculty supervises the third practice teaching block. If a practice teaching 
block is incomplete, a failing grade is assigned. The teacher candidate is then required to 
re-schedule and re-enroll in the practicum course. The teacher candidate may only re-take 
the course once; unsuccessful completion of the repeated block will result in removal from 
the program. 

Technological Education teacher candidates may apply for a Transitional Certificate of 
Qualification and Registration upon successful completion of the first semester courses and 
successful completion of the 30 days of practice teaching in Practicum One where teacher 
candidates are ensured experiences in both grades 9&10 and grades 11&12 classrooms. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 9 is fully satisfied. 
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Requirement 10 

The teaching method courses in the program are appropriate in relation to the divisions to 
which they relate. 

Findings 

Evidence indicates that the teaching method courses in the programs reviewed are 
appropriate in relation to the divisions to which they relate. 

Primary/Junior Divisions 

Primary/Junior (P/J) teacher candidates undertake division-specific method courses in 
Language and Literacy, Mathematics, Science and Technology, Social Studies, Health and 
Physical Education and The Arts. Additionally, candidates are also required to take a digital 
learning method course. The P/J method courses focus on teaching these subjects to 
students from Kindergarten to Grade 6 and reference the appropriate Ontario Ministry 
curriculum Grades 1-8 documents. 

Junior/Intermediate Divisions 

Junior/Intermediate (J/I) teacher candidates undertake division-specific method courses in 
Language and Literacy, Mathematics, Science and Technology, Social Studies, Health and 
Physical Education and The Arts. Additionally, candidates are also required to take a digital 
learning method course. The focus in the J/I method courses is developing knowledge and 
understanding of the Ontario Curriculum Grades 4-8. J/I candidates take their one teachable 
subject along with all other teacher candidates in the core content method courses that are 
offered to the entire cohort. The Ontario Curriculum for Grades 9 and10 is integrated into the 
course content and assignments of specific method courses.  

In addition to the six core content method courses, J/I candidates with French as a Second 
Language (FSL) as their teachable subject must also register for two additional compulsory 
French as a Second Language courses. These courses reference the current elementary and 
Grades 9-12 Ontario Curriculum for French as a Second Language. All instruction, 
communication and assignments are completed in French. 

Intermediate/Senior Divisions 

Intermediate/Senior (I/S) teacher candidates undertake two method courses in each of their 
two teaching subjects. The Part 1 course, offered in Year 1 has a credit count of 1.0 and the 
Part 2 course offered in Year 2 has a credit count of 0.5 for a total credit count of 1.5 credits 
for each teachable. The full list of I/S teaching subject method courses includes: 

• History Part 1 and Part 2 

• English Part 1 and Part 2 

• FSL Part 1 and Part 2 
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• Visual Arts Part 1 and Part 2 

• Geography Part 1 and Part 2 

• Drama Part 1 and Part 2 

• Biology Part 1 and Part 2 

• Science General Part 1 and Part 2 

• Chemistry Part 1 and Part 2 

• Physics Part 1 and Part 2 

• Mathematics Part 1 and Part 2 

• Physical Education Part 1 and Part 2 

The focus in the I/S method courses is developing knowledge and understanding of the 
Ontario Curriculum Grades 9-12. Specific method courses also address the curriculum for 
grades 7 and 8 in content and assignments.  

Technological Education 

Teacher candidates in the Technological Education programs undertake method courses in 
their broad-based technology (BBT) teaching subject area, for which the two teachable 
areas are in grades 9&10 (teachable one) and grades 11&12 (teachable two). The 
Technological Education teachable subject areas (BBTs) currently offered at Brock are as 
follows:  

• Communications Technology 

• Computer Technology 

• Construction Technology 

• Green Industries  

• Hairstyling and Aesthetics 

• Health Care 

• Hospitality and Tourism;  

• Manufacturing Technology 

• Technological Design 

• Transportation Technology 

These correspond to the ten subject areas encompassed in the Ontario Technological 
Education curriculum (2009). 
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Regardless of the BBT teaching subject area, teacher candidates participate together in the 
Teaching Technological Education method courses in each semester. All teacher candidates 
learn as a whole class and in break out groups organized by their BBT. Further, pedagogical 
knowledge is developed through differentiated assignments created by teacher candidates 
in their specific BBT. The Technological Education method courses offer an introduction to 
broad-based Technological Education, curriculum development in the form of lesson, unit 
and course planning and the development of assessment strategies in the candidate’s 
specific Technological Education subject.  

The Technological Education method courses rely on current Ontario Ministry of Education 
curriculum and embed Ministry policy documents. The Ontario Curriculum for Technological 
Education, grades 9 and 10 and/or grades 11 and 12 document(s) are referenced and used in 
the development of candidates’ understanding of instructional design in each of the 
Teaching Technological Education courses. The teaching method courses also reference 
classroom-related safety issues that are relevant in Technological Education. In part 1 of 
the grades 11&12 course there is a focus on Safety Mindedness & Managing the 
Environment.  

Requirement 3.1 Pedagogical and Instructional Strategies Knowledge (PISK) 9 mapped to 
Requirement 10 

The element from Schedule 1 - Pedagogy, Assessment, and Evaluation for Specific 
Curriculum Areas is addressed in all method courses. All method courses in the 
Primary/Junior (P/J), Junior/Intermediate (J/I), Intermediate/Senior (I/S) and Technological 
Education pathways in the initial teacher education program include topics of pedagogy, 
assessment and evaluation of learning. Overall, teacher candidates acquire knowledge and 
skills for specific curriculum areas by using the lesson plan template, developed by the 
Faculty of Education.  

All method courses examine the theories, philosophies, knowledge, policies and practices 
specific to teaching and learning in the appropriate grades in both content and 
assignments. In the J/I method courses for French as a Second Language (FSL), teacher 
candidates use the CEFR (Common European Framework of Reference for Languages) as it 
ensures students are learning a second language authentically and purposely. In the 
instructional communications technology (ICT) method course, teacher candidates utilize 
the Technological Pedagogical and Content Knowledge (TPACK) framework in their lesson 
design and instruction. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 10 is fully satisfied. 
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Requirement 11 

The teaching theory and foundation courses in the program include courses on human 
development and learning and on legislation and government policies relating to education. 

Findings  

Evidence indicates that the teaching theory and foundation courses in the programs 
reviewed include human development and learning, and legislation and government policies 
relating to education. 

Human Development and Learning 

Teacher candidates in all programs are required to take three foundation courses that focus 
on Human Development, Theories of Learning, and Special Education. 

For the P/J/I divisions, these courses focus on educational psychology and special 
education by integrating theories from both disciplines.  These courses also address 
psychological, social, emotional, and physical domains of human development in relation to 
cognitive information processing, memory, and intellectual exceptionalities. 

For the I/S division, these foundation courses provide curricular and pedagogical 
opportunities to examine topics related to developmental issues such as brain development 
and zone of proximal development. Topics on human development and learning are also 
connected and related to special education topics. 

In the Technological Education programs, these foundation courses address topics related 
to educational psychology and special education.  Teacher candidates learn about a variety 
of topics related to child development, including brain development; theories on intelligence 
and behavior; memory and processing. Educational psychology topics are connected and 
related to special education topics with explicit references to strategies for instruction.  

Legislation and Government Policies Relating to Education 

Teacher candidates in all programs are required to take two foundation courses that focus 
on legislation and government policies relating to teaching in the Ontario context.  

In the law course, teacher candidates in the P/J and J/I divisions learn about the 
organization of the Ontario public school system, the roles of educational stakeholders, and 
key educational issues that concern educators. Teacher candidates also learn about the 
statutes, regulations and professional codes of ethics that ground their professional 
responsibilities. A strong emphasis is placed on case studies as a means of learning key 
legal concepts and applying ethical decision-making skills needed to be professional 
teachers. While the principal focus is the teacher’s duty of care, the course also addresses 
current issues in education law and concepts such as fairness, diversity, conflict, power, 
authority and rights. 
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Teacher candidates in the I/S law course, combine in-class theory with field experiences 
and teaching practice. Teacher candidates engage in on-going professional learning to 
broaden their understanding of schools and of student learning and are given opportunities 
to explore the professional and legal duties of teachers. Course topics include the legal 
system in Canada and the education system in Ontario; teachers as professionals; ensuring 
safe classrooms and schools; conduct of teachers at school and in the community; and the 
rights and responsibilities of students and parents.  

Technological Education teacher candidates address similar content in their law course as 
their peers in the I/S divisions.  The law course for the I/S divisions and the Technological 
Education programs use the same course text. Teacher candidates examine professional 
and legal responsibilities of Ontario educators and schools through the study of statutes, 
regulations, professional codes of ethics and legal cases. Teacher candidates use case 
studies to analyze the different topics presented in the course. 

Similar to their peers in the consecutive and concurrent programs, Technological Education 
teacher candidates also take a required foundation course that addresses topics including: 
human rights legislation and policy documents that mandate and support social justice in 
schools. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 11 is fully satisfied. 
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Requirement 12 

The faculty members teaching the program are an appropriate combination of, 

i) persons with appropriate academic qualifications, 

ii) practitioners with appropriate experience in the field of education, and 

iii) persons with appropriate expertise in the divisions and components of the program. 

Findings 

Evidence indicates that the faculty members teaching in the programs of professional 
education are an appropriate combination of persons with appropriate academic 
qualifications, practitioners with appropriate experience in the field of education, and 
persons with appropriate expertise in the divisions and components of the program. 

Instruction in the programs is delivered by a combination of full-time professors and 
sessional instructors. The academic qualifications of these professors, associate 
professors, assistant professors and lecturers include a combination of PhDs, Educational 
Doctorates (EdD) and Masters Degrees. The academic faculty members have the 
appropriate qualifications, research interests and/or divisional field experience related to 
the courses to which they are assigned to teach in the teacher education program. Several 
faculty members hold OCT qualifications or have teaching experiences in other jurisdictions 
in Canada or abroad.  

A roster of sessional instructors possessing qualifications, knowledge and skills 
appropriate to the courses they teach supplements the academic staff in the Faculty of 
Education. Several sessional instructors are either OCT qualified, and/or have qualifications 
or experience in the divisions and/or components of the program related to their teaching 
assignments. Sessional instructors possess a combination of academic credentials 
including PhDs, EdDs and Masters Degrees. Of the roster, some are current teacher 
practitioners with more than 10 years of classroom experience while others have served in 
leadership roles at the board level and/or at the Ministry of Education.  

The core teaching staff, who teach courses within the Technological Education programs, 
are sessional instructors who have academic qualifications specific to Technological 
Education. These qualifications include a combination of having an academic advanced 
degree, such as a Bachelor of Education or a Masters, OCT certification, and a minimum of 5 
years of experience teaching in Technological Education classrooms in Ontario. Although, 
there are no full-time faculty currently teaching in Brock’s Technological Education teacher 
education program, the coordinator of the Technological Education programs is a tenured 
professor and brings expertise in action research. The sessional faculty who teach in the 
Technological Education programs are experts in their respective fields and take on the 
responsibility of teaching foundation courses, as well as the method courses that require 
expertise in a broad-based technology. 
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Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 12 is fully satisfied. 
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Requirement 13 

The permitted institution maintains adequate internal controls to preserve the integrity of 
student records relating to the program. 

Findings 

Evidence indicates that there are adequate internal controls to preserve the integrity of 
student records relating to the programs reviewed. 

In 2012, the Accreditation Committee found that Brock University and the Faculty of 
Education follow strict guidelines in protecting the privacy and integrity of teacher 
candidate records. There are no changes to that decision and the University continues to 
collect and retain teacher candidate personal information under the authority of The Brock 
University Act, 1964. Personal information provided for admission and registration and any 
other information placed into the teacher candidate record is collected, protected, used, 
disclosed and retained in compliance with Ontario’s Freedom of Information and Protection 
of Privacy Act (FIPPA). 

Brock University’s Access to Student Records and Disclosure of Information Policy is public 
and sets out specific provisions concerning access to and release of student records, and 
the security of student records. The Office of the Registrar has the primary responsibility for 
the collection, storage, utilization, and dissemination of student records. Responsibilities 
include maintaining the accuracy of information in student records, that information in 
student records is not used inappropriately for a purpose other than which it was collected, 
and that the privacy of students and former students is not invaded through disclosure of 
information in student records to third parties without the necessary authorization. The 
Registrar manages the collection, storage, utilization and dissemination of student records 
using specific guidelines. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 13 is fully satisfied.  
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Requirement 14 

The permitted institution is committed to continuous improvement and quality assurance of 
the program and, if the program is an existing program, has implemented measures 
demonstrating that commitment. 

Findings 

Evidence indicates that Brock University is committed to continuous improvement and 
quality assurance for the programs reviewed and has implemented measures 
demonstrating that commitment. 

As an institution, Brock University has two mechanisms to ensure continuous improvement 
and quality assurance of its programs; one is through the Institutional Quality Assurance 
Processes (IQAP) and the second is through the Academic Review Committee (ARC), which is 
a special committee of Senate responsible for the implementation of academic reviews 
under IQAP. 

The Faculty of Education is also committed to quality assurance through periodic reviews 
and through the Steering Committee that is responsible for maintaining quality and 
currency of its teacher preparation programs. The Steering Committee includes members 
that represent the various programs, divisions, courses, and support personnel of the 
teacher education program. An improvement outcome upon which the Steering Committee 
has acted, was to develop a formal practicum improvement plan protocol for teacher 
candidates. 

Learning Communities comprised of course instructors play a strong role in assuring the 
quality of courses. The teacher education program has organized learning communities of 
course instructors, each with a team leader. The teams coordinate and update their course 
instruction within and among courses, with attention to Ministry of Education guidelines 
and curriculum documents. Course teams coordinate instruction, while team leaders plan 
and coordinate the program. Video conferences between the St. Catharines and the 
Hamilton campus instructors have been implemented for consistency between both 
campuses. These in-house faculty learning communities promote faculty reflection on 
educational issues, research, and teacher candidate needs, as well as a renewal of the 
curriculum. 

Final responsibility for program decisions rests with the Teacher Education Program 
Committee. Membership on the Teacher Education Program Committee includes all full-
time (tenure stream) faculty members and representatives of part time instructors. The 
Teacher Education Program Committee conducts regular retreats for instructors to review 
and improve the teacher education program. A recent retreat resulted in infusing Indigenous 
perspectives and ways of knowing across all courses. To further support Indigenous 
initiatives, professional development workshops were offered to faculty and a guest 
speaker series was implemented and delivered to J/I and I/S cohorts. Truth and 
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Reconciliation resources were provided to Team Leaders to support this work in the P/J, J/I 
and I/S divisions. The Teacher Education Program Committee also solicits teacher candidate 
feedback through the required course evaluations, per university regulations, completed by 
teacher candidates for every teacher education course taken throughout the year. 

Many course instructors conduct interim evaluations of their courses and some develop 
custom evaluation forms that address the unique attributes of the courses they teach. 
Formative and informal feedback is available to faculty through the Teacher Candidate 
Council, which includes feedback from teacher candidates and from school partners. In 
addition to course evaluations, the faculty conducts yearly teacher candidate on-line 
surveys. Surveys are administered at the beginning and conclusion of the program. Survey 
data is used to inform program improvements. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 14 is fully satisfied.  
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Requirement 15 

The program has a Teacher Education Advisory Committee or similar body that functions in an 
advisory or liaison capacity in relation to the program. 

Findings 

Evidence indicates that all programs have a similar body to that of a Teacher Education 
Advisory Committee that functions in an advisory and liaison capacity in relation to the 
programs. 

The Faculty of Education has a teacher education advisory committee named the Faculty of 
Education Advisory Committee (FEAC), which is intended to meet twice a year. Acting in an 
advisory capacity, the committee provides feedback on the teacher education programs. 
The Faculty of Education Advisory Committee includes the Dean, Associate Deans, Program 
and Graduate Program Chairs, faculty members, faculty administrators, program 
coordinators, Ministry of Education personnel, school board leads, and representatives 
from the Ontario Principals’ Council, Elementary Teacher Federation of Ontario (ETFO) and 
Teacher Education Liaison Committee (TELC). Interviews confirm that FEAC advice is taken 
back to Program Committees to inform the programs. 

A range of topics and reports are addressed from various stakeholders in the FEAC 
meetings. Some topics that have been addressed in meetings include: teacher testing; 
associate teacher and teacher candidate matching strategies and process; access to 
programs; diversity of applicants; admission processes and access; Ministry initiatives; 
research projects in regards to equity and diversity in the teaching profession; supporting 
student transitions from high school to post secondary; and embedding Indigenous 
education across curricular practices. 

The faculty has informed its FEAC stakeholders about adding to their existing Technological 
Education program as a response to data reported by the Ontario College of Teachers 
related to the demand for more Technological Education programs.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it finds that 
Requirement 15 is fully satisfied. 
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Decision of the Accreditation Committee 

For the reasons set out above, the Accreditation Committee finds that the following 
programs of professional offered by the Faculty of Education, Brock University fully satisfy 
the requirements of Regulation 347/02, Accreditation of Teacher Education Programs: 

• Consecutive program of professional education with areas of study in the 
Primary/Junior, Junior/Intermediate and Intermediate/Senior divisions, leading to a 
Bachelor of Education degree 

• Concurrent program of professional education with areas of study in the 
Primary/Junior, Junior/Intermediate and Intermediate/Senior divisions, leading to a 
Bachelor of Education degree 

• Consecutive and multi-session consecutive programs of professional education with 
areas of study in Technological Education subjects at Grades 9/10 and Grades 11/12 
levels, leading to a Bachelor of Education degree or certificate 

The Accreditation Committee grants general accreditation to these programs for a period of 
seven years until May 23, 2026 or for an amended period of time that is in accordance with 
Section 15 of Regulation 347/02, Accreditation of Teacher Education Programs. 

Accreditation Committee 
Ontario College of Teachers 
May 23, 2019 




	Accreditation Committee Decision Regarding the Application for Accreditation Submitted by the Faculty of Education, Brock University
	Introduction

	Decision of the Accreditation Committee at its Meeting of May 23, 2019
	Requirements and Findings
	Requirement 1
	The provider of the program is a permitted institution.
	Findings
	Conclusion

	Requirement 1.1
	The program is four academic semesters, including the days of practical experience required under subparagraph 2 v of subsection 1 (2).
	Findings
	Conclusion

	Requirement 2
	The program has a clearly delineated conceptual framework.
	Findings
	Conclusion

	Requirement 3
	The design of the program is consistent with and reflects
	i) the College’s “Standards of Practice for the Teaching Profession” and the “Ethical Standards for the Teaching Profession”,
	ii) current research in teacher education, and
	iii) the integration of theory and practice in teacher education.

	Findings
	The College’s Standards
	Current Research in Teacher Education
	Integration of Theory and Practice in Teacher Education

	Conclusion

	Requirement 3.1
	The program enables students of a program of professional education to acquire knowledge and skills in all of the elements set out in Schedule 1.
	Findings
	Curriculum Knowledge
	Element 1
	Element 2
	Pedagogical and Instructional Strategies Knowledge
	Element 1
	Element 2
	Element 3
	Element 4
	Element 5
	Element 6
	Element 7
	Element 8
	Element 9
	Element 10
	The Teaching Context Knowledge
	Element 1
	Element 2
	Element 3
	Element 4
	Element 5
	Element 6

	Conclusion

	Requirement 4
	The program curriculum is current, references the Ontario curriculum, includes the application of current research in teacher education, and represents a wide knowledge base in the divisions and components of the program.
	Findings
	Current
	Ontario Curriculum
	Current Research
	Wide Knowledge Base

	Conclusion

	Requirement 5
	The course content of the program includes theory, method and foundation courses and makes appropriate provision for the application of theory in practice.
	Findings
	Theory, Method and Foundation Courses
	Application of Theory in Practice

	Conclusion

	Requirement 6
	The program’s format and structure are appropriate for the course content.
	Findings
	Consecutive and Concurrent
	Technological Education

	Conclusion

	Requirement 7
	Students are assessed and informed of their progress on an ongoing basis throughout the program.
	Findings
	Conclusion

	Requirement 8
	The program includes a practicum that satisfies the requirements set out in subparagraph 2v of subsection 1(2) and subsection (2).
	Subparagraph 2v of subsection 1(2) sets out that the program includes a minimum of 80 days of practical experience, appropriate to the format and structure of the program, in schools or in other situations approved by the College for observation and p...
	Subsection 9. (2) sets out that the requirements for the practicum portion of the program are as follows:
	1. The practicum must include observation and practice teaching in an instructional setting in schools or other situations that use the Ontario curriculum or in situations approved by the College.
	Findings
	A minimum of 80 days of practical experience, appropriate to the format and structure of the program
	Observation and Practice Teaching in Settings that use the Ontario Curriculum
	Each division and at least one subject
	An experienced teacher supervises and assesses

	Faculty advisor

	Conclusion

	Requirement 9
	Successful completion of the practicum is a requirement for successful completion of the program.
	Findings
	Conclusion

	Requirement 10
	The teaching method courses in the program are appropriate in relation to the divisions to which they relate.
	Findings
	Primary/Junior Divisions
	Junior/Intermediate Divisions
	Intermediate/Senior Divisions
	Technological Education
	Requirement 3.1 Pedagogical and Instructional Strategies Knowledge (PISK) 9 mapped to Requirement 10

	Conclusion

	Requirement 11
	The teaching theory and foundation courses in the program include courses on human development and learning and on legislation and government policies relating to education.
	Findings
	Human Development and Learning
	Legislation and Government Policies Relating to Education

	Conclusion

	Requirement 12
	The faculty members teaching the program are an appropriate combination of,
	i) persons with appropriate academic qualifications,
	ii) practitioners with appropriate experience in the field of education, and
	iii) persons with appropriate expertise in the divisions and components of the program.

	Findings
	Conclusion

	Requirement 13
	The permitted institution maintains adequate internal controls to preserve the integrity of student records relating to the program.
	Findings
	Conclusion

	Requirement 14
	The permitted institution is committed to continuous improvement and quality assurance of the program and, if the program is an existing program, has implemented measures demonstrating that commitment.
	Findings
	Conclusion

	Requirement 15
	The program has a Teacher Education Advisory Committee or similar body that functions in an advisory or liaison capacity in relation to the program.
	Findings
	Conclusion


	Decision of the Accreditation Committee
	Accreditation Committee Ontario College of Teachers May 23, 2019

	Blank Page

