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Accreditation Committee Decision Regarding the Application 
for Accreditation Submitted by the Faculty of Education, York 
University 

Introduction 

The Faculty of Education at York University submitted an application on January 15, 
2018 for renewal of accreditation of the following programs of professional education: 

• Concurrent and consecutive programs of professional education with areas of 
study in the Primary/Junior, Junior/Intermediate and Intermediate/Senior 
divisions, including the Primary/Junior divisions with a focus on teaching 
French as a Second Language, leading to a Bachelor of Education degree 

• Consecutive program of professional education for persons of First Nations, 
Métis, or Inuit ancestry with an area of study in the Primary/Junior divisions, 
leading to a Bachelor of Education degree 

In accordance with Regulation 347/02, Accreditation of Teacher Education programs, 
the Accreditation Committee established an accreditation panel to: 

1. conduct a review of the aforementioned programs of professional education on 
the direction of the Accreditation Committee; and 

2. act in an advisory role to the Accreditation Committee by reporting to the 
Committee on its findings and making recommendations to the Committee 
with respect to the programs reviewed. 

The four-person accreditation panel met the requirements set out in Section 6 of the 
Accreditation Regulation and was comprised as follows: 

• two members of Council, two of whom were members of the Accreditation 
Committee, and at least one appointed member of Council 

• a roster member with expertise in teacher education program evaluation 
• a person who was nominated by the Faculty of Education, York University 

In making its recommendations, the panel reviewed the application for accreditation 
and other supplementary documentation provided by the Faculty of Education, York 
University including the associate dean’s responses to the panel’s questions. In light of 
a labour relations disruption during the scheduled site visit week, the accreditation 
panel convened and conducted a modified site visit in Toronto, Ontario from Sunday, 
March 25 to Thursday, March 29, 2018. Synchronous video-conferencing occurred 
between the panel and different interview groups including faculty, Information 
Technology staff, teacher candidates, alumni, practicum coordinators, faculty 
advisors, the associate dean and the dean. The panel examined the work of teacher 
candidates and considered additional information provided by faculty subsequent to 
the interviews. Moreover, to obtain feedback from Year 2 teacher candidates who 
were unavailable for interviews, the panel reviewed 55 submissions of online 
questionnaire responses. 
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The College provided an opportunity for members of the public to comment on the 
quality of the program under review. The College notified the public of the 
opportunity to make a submission to the panel by advertisements posted on-campus, 
e-mails sent by the faculty to various stakeholders, and notices on the College’s 
website and through social media. The panel considered the public submissions that 
were received, of which, 24 respondents self-identified as mentor teachers associated 
with the programs. 

Following the review, the accreditation panel compiled a draft report of its findings 
and recommendations for review by the Faculty of Education, York University. The 
final panel report submitted to the Accreditation Committee considered the 
comments provided by the Associate Dean in response to the draft report. 

The Accreditation Committee, by virtue of the authority granted under the Ontario 
College of Teachers Act, 1996, and Regulation 347/02, Accreditation of Teacher 
Education Programs, set out to determine if the programs of professional education in 
the application submitted by the Faculty of Education, York University qualified for 
accreditation. 

In making its decision, the Accreditation Committee considered the Accreditation 
Panel Final Report dated May 25, 2018, a response from the Associate Dean, Faculty of 
Education to the panel’s draft report dated May 24, 2018, the Panel Chair’s 
presentation to the Accreditation Committee and the regulatory requirements of 
Regulation 347/02, Accreditation of Teacher Education Programs. 
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Decision of the Accreditation Committee at its Meeting of 
June 13, 2018 

Requirements and Findings 

The reasons for the Committee’s decision and the facts upon which it is based follow 
herein: 

Requirement 1 

The provider of the program is a permitted institution. 

Findings 

The evidence indicates that York University is a permitted institution. 

In Regulation 347/02, a permitted institution includes a faculty of education in 
Ontario that is part of, or affiliated with, a university that is authorized to offer 
degrees under an Act of the Assembly. The Faculty of Education is part of York 
University by an Order-in- Council approved by His Honour The Lieutenant 
Governor, dated August 18, 1971, and an Agreement, dated August 17, 1971, between 
the Minister of Education and the President of York University, whereby creating the 
Faculty of Education of York University. The York University Act, 1965, outlines the 
authorities of the University, which include the establishment of faculties and the 
granting of university degrees, diplomas, and certificates. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 1 is fully satisfied. 
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Requirement 1.1 

The program is four academic semesters, including the days of practical experience 
required under subparagraph 2 v of subsection 1 (2). 

Findings 

The evidence indicates that the programs offered by the Faculty of Education at York 
University are four academic semesters, including the 80 days of practical experience 
required.  

The Faculty offers its Bachelor of Education in two formats, a concurrent or 
consecutive four-semester, full-time program and a consecutive part-time program 
which could be spread over up to eight semesters. The consecutive model is offered 
two ways: Fall/Winter/Fall/Winter (FWFW), with a summer break between 
semesters two and three, at the Keele and Glendon campuses and Catholic Education 
Centre (CEC) site, or Summer/Fall/Winter/Summer (SFWS) with no break between 
semesters at the Ryerson and Wabaan sites.  

All programs consist of 20 half courses (60 credits), or their equivalent, delivered over 
a period of four (full-time) to eight (part-time) semesters. 

Each semester of the full-time FWFW delivery format is 12 weeks long and runs from 
September-December and January to April. In order to accommodate a final 6-week 
block in schools (May-June) for the SFWS delivery format, the coursework in the final 
semester is completed over 6 weeks, with class meetings twice per week. 

Regardless of the delivery model, there is a combination of weekly days (one or two 
days each week) and block experiences that total 80 days of practicum. For the 
teacher candidates in the FWFW delivery model, the first in-school placement is one 
day per week over two semesters, counting a minimum of 20 days; the second is two 
days per week for 12 weeks plus a two-week block, combining for a minimum of 30 
days, the third is one day per week for six weeks plus a 5-week block, combining for a 
minimum of 30 days. In the consecutive SFWS delivery model, the first practicum is 
one day per week for 10 weeks plus a two-week block, combining for a minimum of 20 
days; the second is two days per week for 12 weeks plus a two-week block, combining 
for a minimum of 30 days, the third is a six week block, counting a minimum of 30 
days. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 1.1 is fully satisfied. 
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Requirement 2 

The program has a clearly delineated conceptual framework. 

Findings 

The evidence indicates that the programs of professional education reviewed have a 
clearly delineated conceptual framework. 

The Faculty’s conceptual framework prioritizes the development of expertise in the 
five areas of Ethical Stance, Curriculum, Pedagogy, Autonomy, and Worldliness, guided 
by the core values of social justice, community engagement, and academic excellence. 
These five key areas frame teacher education as a preparation for a professional life 
that is characterized by ethical relationships, an approach to knowledge as 
curriculum, a commitment to the craft of teaching, professionalism and global 
citizenship. 

The structure and orientation of the programs are aligned with the conceptual 
framework. The Faculty’s framework is based on the University Undergraduate 
Degree Level Expectations (UUDLEs). 

The conceptual framework informs course offerings and practicum assessment. The 
foundation, method and practicum courses promote development in the five key areas 
as articulated, Ethical Stance, Curriculum, Pedagogy, Autonomy, and Worldliness. 
These same key areas are also evident in the exiting requirements for teacher 
candidates in the practicum Evaluation Protocol. 

This conceptual framework guides the development of new programs and 
specializations in the Faculty. As such, all accredited programs of professional 
education within the Faculty share the same conceptual framework. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 2 is fully satisfied.  
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Requirement 3  

The design of the program is consistent with and reflects 
i) the College’s “Standards of Practice for the Teaching Profession” and the “Ethical 

Standards for the Teaching Profession”, 
ii) current research in teacher education, and 
iii) the integration of theory and practice in teacher education. 

Findings 

The evidence indicates that the design of the programs is consistent with and reflects 
the Ontario College of Teachers’ Ethical Standards for the Teaching Profession and the 
Standards of Practice for the Teaching Profession, current research in teacher 
education, and the integration of theory and practice in teacher education. 

Standards of Practice and the Ethical Standards for the Teaching Profession 

The Ontario College of Teachers’ Standards of Practice and Ethical Standards inform 
the University Undergraduate Degree Level Expectations (UUDLEs), which form the 
conceptual framework for the programs. The five program learning outcomes, 
Ethical Stance, Curriculum, Pedagogy, Autonomy, and Worldliness align with both 
the Standards of Practice for the Teaching Profession and the Ethical Standards for the 
Teaching Profession.  

The Standards are evident in the program design within course work and practicum 
placements. The Ethical and Legal Studies in Education (ELSE) course includes a 
focus on the Standards of Practice and Ethical Standards. In addition, the Standards 
are referenced in the practicum seminars and portfolio assignments. A learning 
outcome for the assessment of the practicum requires teacher candidates to 
demonstrate a professional demeanor in keeping with the Ontario College of 
Teachers’ Standards of Practice for the Teaching Profession and Ethical Standards for 
the Teaching Profession. 

Current Research in Teacher Education 

Both foundational and current research in teacher education are evident in the 
program design. The Report of the Academic Framework Committee (1995), informed 
by a comprehensive survey of research on teacher education, has been adopted as a 
foundational guideline for academic planning in the Faculty. Seminal research on 
teacher education informs the academic framework and continues to inform York 
University’s conceptual framework. 

Research on teacher education informs the design of the program including how the 
practicum is structured and situated. James Gee's (2008) work on “Discourses” and 
Lave and Wenger’s “situated learning” (1991) and “communities of practice” (1998) 
also inform the Faculty’s understanding of the practicum as a collaborative experience 
of co-teaching rather than simply a performance task. 
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Research informs the design of the specialized programs offered beyond the Keele 
campus. In particular, the Glendon site attracts many second language acquisition 
researchers. The connection to research is lived through conversations with Glendon 
colleagues and contribution to further research projects. The Ministry of Education’s 
Listening Stone collaborative inquiry project has been foundational in the 
development of the Indigenous Teacher Education Program (ITEP). This research has 
informed the goals of this program to provide time to dialogue and engage with 
Indigenous community members and understand what it looks like to practice 
Indigenous pedagogy. 

Integration of Theory and Practice 

The design of the program reflects theory-practice and practice-theory integration as 
is evident in courses and course assignments linked to practicum experiences and 
reflection on teaching experiences. Foundation courses require that teacher 
candidates make applications of theory to their school and community experiences, 
and method courses and experiences in practicum are framed and interpreted 
through the application of educational theory. The scheduling of the practicum one 
day per week throughout the term affords candidates the opportunity to develop 
questions about the theory and practice of teaching which are then brought to their 
method and foundation courses for discussion and analysis. 

Program design includes the development of learning outcomes for the practicum. 
The Teacher Candidate Practicum Evaluation Protocol has a Pass/Fail exit 
requirement for teacher candidates. A specific practicum learning outcome stipulates 
that candidates will reflect critically on links between theory and practice in Ontario 
Schools. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 3 is fully satisfied.  
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Requirement 3.1 

The program enables students of a program of professional education to acquire 
knowledge and skills in all of the elements set out in Schedule 1. 

Findings 

The evidence indicates that the programs enable teacher candidates to acquire 
knowledge and skills in all of the elements set out in Schedule 1 as outlined in the 
Accreditation Resource Guide. The core content elements are embedded explicitly in 
method, foundation and practicum courses. 

Curriculum Knowledge 

The teaching method courses in all divisions of all programs provide a key source of 
curriculum knowledge, in that they offer a close review of the current provincial 
curriculum as well as the range of policies informing the development and 
implementation of the curriculum. In addition, opportunities provided in the 
foundation courses, and particularly Foundations of Education and Theory into 
Practice and Inquiries into Learning, ensure a level of knowledge about the existing 
curriculum, but also encourage in teacher candidates an understanding of how 
knowledge is made and used, and a capacity to generate new knowledge and 
curriculum. Course instructors access the Ministry of Education website for 
monographs, policies and specific documentation (e.g. Learning for All, Growing 
Success, Framework for French as a Second Language in Ontario Schools and the 
achievement charts) to inform course development in both English and French and to 
offer links to current Ministry resources. 

Practicum learning outcomes require Year 1 teacher candidates to observe and reflect 
upon the impact of Ontario Ministry of Education policy on learners and the learning 
environment within their placement schools. As an example, candidates may 
demonstrate this understanding by gathering portfolio artifacts that illustrate policies 
at work in the school environment. 

Pedagogical and Instructional Strategies Knowledge 

Different courses and practicum placements enable teacher candidates to acquire 
knowledge and skills related to pedagogical and instructional strategies in a variety of 
ways across the programs. 

Element 1 The mandatory foundation course Research into Practice, is 
framed by an overall inquiry question and the culminating course 
assignment requires candidates to construct a research question, 
discuss an article that helps them think about the question and 
apply it to their teaching in all programs. As to data analysis, in 
Content into Practice, candidates examine how to use data to 
improve student achievement. 

Element 2 Opportunities to acquire knowledge and skills in the use of 
technology as a teaching tool are embedded in a number of 
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courses and assignments. Intermediate/Senior candidates take a 
mandatory New Media Literacies & Culture course in which they 
create a digital citizenship code of conduct and vision. The 
Education Research Centre provides opportunities for all 
candidates to gain familiarity with digital tools and computer 
applications relevant to Ontario schools. An emphasis is placed on 
how to maximize the effectiveness of digital learning within the 
classroom setting. 

Element 3 One of the four broad themes of all programs is Classroom & 
Curriculum. Courses such as Content Into Practice and Teaching 
for Diverse and Equitable Classrooms in Ontario focus on the study 
of classroom practice and instructional strategies. 

Elements 4 & 5 Candidates develop understanding about classroom management 
and organization, theories of learning and teaching and 
differentiated instruction in a number of foundation and method 
courses as well as during the practicum. Course topics in Content 
into Practice include culturally responsive classroom management 
strategies and best practices in classroom management. As a 
culminating task, teacher candidates select to develop unit plans 
for experiential learning or to promote student engagement. 
Additionally, in an assignment for Inclusion and Disabilities in 
Education, teacher candidates select an exceptionality and present 
relevant situations that might arise in the classroom as well as 
resources to mediate and assist. Practicum conferencing reports 
document how teacher candidates address student engagement 
and motivation during their placements. 

Elements 6 & 10 Supporting students with special education needs and student 
transitions are topics developed in the course Inclusion and 
Disabilities in Education. Teacher candidates access topics 
including exceptionalities, IEPs, assistive technology for students 
with and without a diagnosis, the role of families, lesson planning 
for inclusion and are being prepared to teach students of varying 
abilities and exceptionalities. 

Specific considerations for supporting youth with special 
education needs during transitions to high school and 
employment are addressed for I/S candidates in Adolescent 
Development and Health. Transition processes for all students 
from home to school, between grades, panels and pathways are 
addressed in this and other courses. 

Information about child and adolescent development is reported 
in requirement 11: Human Development and Learning. 
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Element 7 Various courses, including the subject-specific method courses, 
examine the concepts of student observation, assessment and 
evaluation. In Content into Practice, required readings include 
Growing Success: Assessment, Evaluation and Reporting in Ontario 
Schools and other documents related to assessment for learning 
and pedagogical documentation. Teacher candidates apply the 
principles in Growing Success and the different forms of 
assessment for, as and of learning in their practicum placements. 

Element 8  Supporting students whose first language is not the language of 
instruction is addressed in Teaching for Diverse and Equitable 
Classrooms in Ontario with required readings of Ministry policy 
documents such as Many Roots, Many Voices: Supporting English 
Language Learners in Every Classroom. 

Element 9 Information about pedagogy, assessment and evaluation for 
specific curriculum areas is reported in requirement 10. 

Teaching Context Knowledge 

Teacher candidates in all programs are provided with knowledge of the Ontario 
context in which elementary and secondary schools operate in coursework and 
practicum experiences. 

Element 1 Topics related to mental health, addictions and well-being are 
addressed primarily in the Child and Adolescent Development and 
Health courses. Topics covered in these division-specific courses 
include issues related to sexual health, substance use, mental 
health and well-being. At the Glendon campus, a course 
assignment dedicated to using pedagogical documentation 
requires candidates to reflect on contributions to a learning 
environment that promote health and well-being for the whole 
child. A number of Ministry resources relevant to mental health 
and well-being are required readings including Foundations for a 
Healthy School: Promoting Well-Being and Supporting Minds. 

Element 2  The College’s Standards of Practice for the Teaching Profession and 
Ethical Standards for the Teaching Profession are addressed in 
coursework for Teaching for Diverse and Equitable Classroom in 
Ontario and Content into Practice and the practicum-related 
seminars. A module of the Ethical and Legal Studies in Education 
(ELSE) in the EDPR School Practicum seminars includes a focus 
on the standards. Further, candidates must document their 
experiences of professional and personal learning, including how 
they have acquired these understandings, in their practicum 
portfolio. 
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Element 3 Learning transitions are addressed in Inclusion and Disabilities in 
Education coursework and assignments including a ‘School 
Environment’ paper detailing such factors as routines, parent 
involvement and transitions of physical space. 

Element 4 Course objectives in foundation courses include the study of the 
historical, sociological and philosophical contexts of education, 
especially in public schools in Ontario, with a view to 
understanding the ethical, legal and professional responsibilities 
of teachers in their relationship with students and other 
stakeholders. Issues of curriculum, learning and teaching in 
relation to culturally and linguistically diverse learners and the 
promotion of a positive school climate for all learners, including 
issues relating to First Nations, Métis, Inuit perspectives and 
cultures, identity, socio-economic class, social justice, and 
immigration in the Ontario context are also addressed in Teaching 
for Diverse and Equitable Classrooms in Ontario. 

Element 5 Information about Ontario education law and legislation is 
reported in requirement 11. 

Element 6 In addition to course work, an understanding of the Ontario 
teaching context is facilitated by the combination of school and 
community practicums. The seminars supporting the community 
practicum, Studies in Communities and their Schools, highlight the 
interrelationship of school and community in learning. The theme 
of the first semester in the program, Orientation to the Profession 
in Community, links course work with practicum learning 
outcomes that focus on the development of understandings of 
how professional relationships in and beyond the school impact 
student learning. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 3.1 is fully satisfied.  
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Requirement 4 

The program curriculum is current, references the Ontario curriculum, includes the 
application of current research in teacher education, and represents a wide knowledge 
base in the divisions and components of the program. 

Findings 

The evidence indicates that the program curriculum is current, references the Ontario 
curriculum, includes the application of current research in teacher education, and 
represents a wide knowledge base in the divisions and components of all programs. 

Current 

Currency in the program curriculum is confirmed in the alignment of specific courses 
to the elements of the enhanced teacher education program as reflected in the 
Accreditation Resource Guide (ARG) and reported in requirement 3.1. 

Ontario Curriculum 

Confirmation that the program curriculum references the Ontario curriculum is 
reported in the category of Curriculum Knowledge in requirement 3.1. 

Current Research 

Confirmation that the program curriculum includes the application of current 
research in teacher education is reported in requirement 3.1, specifically within the 
category of Pedagogical and Instructional Strategies Knowledge. 

Wide knowledge base 

Confirmation that the program curriculum represents a wide knowledge base in the 
divisions and components of the program is reported in requirements 3.1 and 10. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 4 is fully satisfied.  
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Requirement 5  

The course content of the program includes theory, method and foundation courses and 
makes appropriate provision for the application of theory in practice. 

Findings 

Evidence indicates that the course content of the programs includes theory, method 
and foundation courses and makes appropriate provision for the application of theory 
in practice. 

Theory, Method and Foundation Courses  

Theory is embedded in the method and foundation courses that are required to be 
taken by all teacher candidates in the Faculty of Education at York University. In 
addition, all teacher candidates, in all programs take the mandatory course Theory 
into Practice. 

The foundation courses ensure a broad understanding of issues in education. 
Foundation courses for all programs are as follows: Child Development & Health or 
Adolescent Development & Health, Foundations of Education, Inquiries into Learning, 
Inclusion and Disabilities in Education, Theory into Practice, Teaching for Diverse & 
Equitable Classrooms in Ontario, Content into Practice and Research into Practice. 

The teaching method courses are described both by division and program delivery 
model in requirement 10. 

Application of Theory in Practice 

Teacher candidates learn to apply theory in practice through their course assignments 
and practicum placements. The programs include three courses that explicitly aim to 
support teacher candidates in making connections between theory and practice 
throughout their experience: Theory into Practice, Content into Practice, and Research 
into Practice. Each course builds not only on the one that precedes it, but also builds 
incrementally on the teacher candidates’ exposure to foundation of education, core 
content knowledge, and educational research across the four semesters. Candidates 
must reflect on how they have evolved as a teacher over the two years, and the role 
that researching, reflecting and being reflexive has played in this growth. 

Assignments in many method courses require that candidates analyse theory through 
the lens of inquiry, constructivism, equity, differentiated instruction and cross-
curricular integration. 

School placements are valued as a major source of curriculum in the sense that they 
expose candidates to concrete curricular and pedagogical situations. Active 
engagement, co-planning and co-teaching, and independent teaching, allow the 
candidates to make sense of foundational theories of learning in a collaborative 
mentoring environment. 
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Practicum learning goals confirm that teacher candidates are required to reflect on 
theory and practice. They may demonstrate their learning by highlighting links 
between daily practice and theory in a reflective journal or by engaging in inquiry and 
recording their insights in their portfolio for their practicum seminar course. 
Associate teachers review teacher candidate portfolios as part of the practicum 
feedback process. 

In the French as a Second Language component of the Primary/Junior program, the 
practicum also links theory to practice. Candidates develop inquiry questions that are 
then informed by actual practicum experience, conversations with associate teachers 
in the field, and Faculty research. 

As to the Indigenous program, in the course Pedagogy of the Land, candidates have 
mandatory readings that compel them to consider the Indigenous concept of Land as a 
teaching resource and then develop lessons with clearly articulated outcomes, 
readings, resources, teaching and assessment strategies. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 5 is fully satisfied. 
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Requirement 6 

The program’s format and structure are appropriate for the course content. 

Findings 

Evidence indicates that the format and structure of the programs reviewed are 
appropriate for the course content. 

The Faculty of Education at York University delivers its Bachelor of Education 
program in a consecutive model, for those students who already hold an appropriate 
undergraduate degree or equivalent, or in a concurrent model, for those students also 
studying for an undergraduate degree at York. The consecutive model is offered two 
ways: Fall/Winter/Fall/Winter with a summer break between semesters two and 
three at the Keele and Glendon campuses and the Catholic Education Centre (CEC) 
site, or Summer/Fall/Winter/Summer at the Ryerson and Wabaan sites. The 
mandatory foundation and method courses are the same regardless of program 
location or delivery model. 

Keele Campus 

Ninety percent of the teacher candidates enrolled in the Bachelor of Education 
program attend the programs at the Keele campus where both full-time concurrent 
and consecutive options are offered in all divisions in a FWFW model. At the Keele 
campus, teacher candidates can specialize in any teaching subject and can also 
undertake concentrations in Jewish Teacher Education and International Education 
by completing specified electives or additional methods courses and a unique 
experiential education component. A part-time consecutive option is also maintained 
at the Keele Campus for teacher candidates who are struggling to complete the 
regular full-time program. Opportunities to offer initial admission to the part-time 
delivery model are not currently available, but the Faculty wishes to retain this as an 
option during this accreditation period. 

There are a number of program sites, specializations and delivery models available 
for teacher candidates enrolled in the Faculty of Education at York University. In 
addition to the Keele campus, the Faculty of Education offers two active program 
sites and specializations including French as a Second Language at the Glendon 
campus and Catholic education at the Toronto Catholic District School Board office 
building. Starting in summer 2019, an Indigenous teacher education program will be 
launched at the Toronto District School Board’s Aboriginal Education Centre 
(Wabaan). There is currently a concurrent cohort at the Ryerson campus who will 
finish the program at the end of the winter 2020 term. However, they will be the final 
cohort to proceed through the concurrent delivery model at that site. Beginning in 
summer 2019, all future cohorts at the Ryerson site will be admitted to the 
consecutive Summer/Fall/Winter/Summer delivery model. 
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Catholic Education Centre (CEC) Site 

A full-time consecutive program for the P/J and J/I divisions in the FWFW model is 
offered at the CEC site. In addition to the regular program, which is identical to the 
one offered at the Keele Campus, candidates at this site complete a zero-credit course 
called Religious Education and Catholic Schools (EDUC 3000). This course gives the 
teacher candidates at this site additional exposure and expertise in Catholic 
education, but it is not equivalent to the AQ for Teaching in the Catholic School 
System. 

Glendon Campus 

Both consecutive and concurrent French as a Second Language (FSL) programs are 
offered across divisions at the Glendon campus. Applicants to this program must meet 
special admission requirements, including demonstrating their French fluency 
(intermediate level or higher) through a placement test. This program is offered in a 
full-time consecutive FWFW model and teacher candidates in all divisions take two 
mandatory methods courses, in lieu of two electives, worth 3 credits each: Teaching & 
Learning – French Immersion and Teaching & Learning – Core French. J/I and I/S 
candidates earn FSL as their first teaching subject and P/J candidates earn the 
Additional Qualification for FSL, Part 1 in addition to the Bachelor of Education. 

Wabaan Site 

The Indigenous Teacher Education Program (ITEP) will be offered at the Wabaan 
site. This program intends to admit candidates in the P/J and J/I divisions, in a full-
time consecutive SFWS model. They will gradually seek to accommodate I/S students, 
which would involve some travel to Keele Campus for their method courses. As with 
the Glendon site, applicants at the Wabaan site have unique admission requirements; 
in addition to the general application requirements, applicants of First Nation, Métis 
or Inuit ancestry may apply to Primary/Junior certification level at this site without a 
prior degree if they hold a secondary school graduation diploma. Specialization at this 
site is achieved through a multi-pronged approach: foundation and method courses 
are grounded in Indigenous ways of knowing and learning, and candidates take the 
following additional courses in lieu of electives: Ancestral Teachings, Contemporary 
Perspectives; Pedagogy of the Land; and, Issues in Indigenous Education. Candidates 
have the option of replacing one of these additional courses with an approved 
language option (for example, CREE 1000: Introduction to Cree, offered at York). The 
Wabaan site was established in partnership with the Toronto District School Board 
and, in particular, the Aboriginal Education Centre, which enables York to offer an 
Indigenous teacher education program, prioritizing the admission of Indigenous 
applicants, that can draw on the social, cultural, and epistemological resources of a 
wider network of community and educational partners. 

Ryerson Site 

The Ryerson site was established in collaboration with the Early Childhood Studies 
program at Ryerson University and recruits teacher candidates from that program to 
undertake a Primary/Junior teacher education program that builds on their expertise 
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in Early Childhood Education (ECE). Beginning in May 2019, all future cohorts will be 
admitted to the full-time consecutive P/J program in the SFWS model with a focus 
on early childhood education. Students from the Ryerson University Bachelor 
Degree program in Early Childhood Studies will be admitted so that ED 1 and ED 2 
students will overlap in the summer semester. 

All programs are structured around four broad themes: Orientation to the Profession 
in the Community; Learners; Classroom & Curriculum; and, Schooling, Society and 
Research. Progression through these themes is a structural design element of the 
program and courses build upon each other across semesters. These broad themes are 
reflected in the kind of course work required in each semester as well as a 
progressively scaffolded practicum experience. 

Courses are sequenced appropriately for the respective divisions in preparation for 
the teacher candidates’ practical experiences. For example, Language & Literacy and 
Mathematics are offered in semester 1 for the P/J cohort as is the first subject area 
teachable for Intermediate/Senior divisions. Moreover, the two ‘teachables’ are 
alternated A/B over the course of the four semesters (e.g. teachable A in semesters 1 
and 3 and teachable B in semesters 2 and 4) so that the I/S candidates have exposure 
to the methods for both teaching subjects for which they may be required to teach in 
their practicum. The practicum course Studies in Communities and Their Schools and 
Theory Into Practice are examples of other courses offered early in the program that 
scaffold the teacher candidates for practicum success. 

Practicum placements occur in all four semesters of the programs. The programs have 
a community-based practicum in Year 1 and three school-based practicums under the 
mentorship of an Ontario Certified Teacher across both years of the programs. 

The community practicum placement is an important element of the format of the 
program delivery. It is aligned with components of the conceptual framework and the 
theme of Orientation to the Profession in the Community. During the community 
practicum, which is in addition to the 80-day minimum of classroom experience, 
candidates undertake a range of experiences such as working with individual students 
and small groups in different learning environments. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 6 is fully satisfied. 
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Requirement 7 

Students are assessed and informed of their progress on an ongoing basis throughout the 
program. 

Findings 

Evidence indicates that teacher candidates are assessed and informed of their 
progress on an ongoing basis throughout the programs reviewed. 

Teacher candidates are assessed in a variety of ways using a number of assessment 
tools and strategies including the use of rubrics and observation of learning outcomes 
with formative feedback as well as summative evalu11 

ation referencing the four categories of the Ontario achievement chart: Knowledge & 
Understanding, Thinking, Communication and Application. Teacher candidates are 
provided with formative feedback from instructors on their assignments to allow 
them to improve and resubmit their work for final evaluation. 

During practicum, informal, verbal feedback is provided by associate teachers in 
discussions regarding planning and lesson delivery. The Conferencing Report is the 
written summary for the practicum in which feedback is provided to the teacher 
candidate by the associate teacher. These summative evaluations are completed using 
a combination of check-marked learning outcomes and constructive feedback 
comments. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 7 is fully satisfied. 



Page 20 

Accreditation Committee Draft Decision Report 
Faculty of Education, York University - June 13, 2018 

Requirement 8 

The program includes a practicum that satisfies the requirements set out in 
subparagraph 2v of subsection 1(2) and subsection (2). 

Subparagraph 2v of subsection 1(2) sets out that the program includes a minimum of 
80 days of practical experience, appropriate to the format and structure of the 
program, in schools or in other situations approved by the College for observation 
and practice teaching. 

Subsection 9. (2) sets out that the requirements for the practicum portion of the program 
are as follows: 

1. The practicum must include observation and practice teaching in an instructional 
setting in schools or other situations that use the Ontario curriculum or in 
situations approved by the College. 

2. Revoked - see subparagraph 2v of subsection 1(2) 
3. The practicum enables every student to participate in settings related to each 

division and at least one of the subject areas of the program that are relevant to 
the student. 

4. An experienced teacher supervises the students and assesses their practicum. 
5. A faculty member is appointed as an advisor for each student. 

Findings 

Evidence indicates that the programs include at least 80 days of practicum, 
appropriate to the format and structure of the programs in schools or other situations 
approved by the College for observation and practice teaching. 

Teacher candidates complete three practicum placements which are a combination of 
observation and practice teaching in public school boards in the Greater Toronto 
Area. A minimum of 80 days of practical experience is ensured with candidates 
accepting gradual responsibility for independent planning and teaching in a 
combination of weekly days in placement and consolidated teaching blocks in their 
practicum schools.  

The Faculty has a consistent practicum structure regardless of the delivery model or 
site. The Indigenous Teacher Education Program (ITEP) at the Wabaan site as well as 
the Ryerson program will also include a minimum of 80 days of practice teaching 
when the SFWS delivery model is launched. The ITEP will have a strong partnership 
with the Toronto District School Board (TDSB) in terms of pre-established designated 
schools in which ITEP candidates may be placed. Moreover, they have established 
mentorship capacity through their Urban Indigenous Education Masters’ Program 
and partnerships with the community programs affiliated with the Wabaan site. The 
First Nations School of Toronto (a TDSB school) with accredited teachers is also 
housed within the Wabaan site where teacher candidates will be able to complete 
both their coursework and practicum placements.  
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The Faculty’s Practicum Management Information System (PIMS) database is used to 
manage, track and record placement requirements for teacher candidates in all 
programs. Availability of school-based practicum placements in specific boards is 
subject to board approval and availability of mentor teachers. Teacher candidates 
complete placements in at least two schools and in the two divisions associated with 
their program. In the Junior/Intermediate divisions, teacher candidates have a 
practicum placement in one teachable subject, and in the Intermediate/Senior 
divisions, in two teachable subjects. 

The ITEP program will initially be offered at the P/J division and then gradually 
expand to the J/I/S divisions. Teacher candidates will be placed in practicum 
assignments accordingly to their division. As the program evolves, the Faculty will 
continue to work in partnership with the TDSB and other Indigenous partners to 
ensure that the practicum is completed in the appropriate setting relevant to the 
teacher candidates’ division and teachable subject areas. 

An experienced Ontario Certified Teacher, called a mentor teacher, supervises the 
candidates and assesses their practicum. The roles and responsibilities of mentor 
teachers who supervise all aspects of the practicum and conduct frequent informal 
assessment are published online as Mentoring and Teaching resources. Mentor 
teachers conduct formative assessment and must complete a summative evaluation 
form for each teacher candidate at the end of each practicum. 

A faculty member, referred to as the practicum facilitator, is assigned as an advisor to 
each teacher candidate in all programs. The practicum facilitator visits the schools to 
meet with both the mentor teachers and teacher candidates during all practicums. 
Further, the practicum facilitator supports both the mentor teachers and the teacher 
candidates to address issues or concerns and works toward their resolution. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 8 is fully satisfied. 
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Requirement 9  

Successful completion of the practicum is a requirement for successful completion of the 
program. 

Findings 

Evidence indicates that successful completion of the practicum is a requirement for 
successful completion of the programs reviewed. 

The practicum experience is evaluated on a pass/fail basis and teacher candidates 
must obtain a pass in the host school placement experience to graduate from the 
program. The evaluation criteria are set out in the Teacher Candidate Practicum 
Evaluation Protocol, and include candidates’ ability to create an environment for 
learning, their classroom discourse and professionalism. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 9 is fully satisfied. 
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Requirement 10 

The teaching method courses in the program are appropriate in relation to the divisions 
to which they relate. 

Findings 

Evidence indicates that the teaching method courses in the programs reviewed are 
appropriate in relation to the divisions to which they relate. 

Primary/Junior and Junior/Intermediate teacher candidates undertake division-
specific method courses in language and literacy, mathematics, science and 
technology, social studies, and health and physical education. The P/J courses focus 
on teaching these subjects to students from Kindergarten to Grade 6, and the J/I 
courses focus on teaching these subjects in Grades 4-6. Both cohorts take a course 
Integration through the Arts which focuses on all four strands of The Arts curriculum 
with a special emphasis on the role of the arts as a resource for integrating and 
teaching a range of subject matter across the K-6 curriculum.  

Additionally, Junior/Intermediate teacher candidates take a method course in a one 
teaching subject for Grades 7-10. Teachable subjects offered to teacher candidates in 
the Intermediate division are: Dance, Dramatic Arts, English, French as a Second 
Language, Geography, Health and Physical Education, History, Mathematics, Music – 
Instrumental, Science – General and Visual Arts. 

Intermediate/Senior teacher candidates undertake two methods courses in each of 
their two teaching subjects and an additional method course on New Media Literacies 
& Culture. Available Intermediate/Senior teaching subject method courses are: 
Accounting, Biology, Business Studies, Chemistry, Computer Studies, Dance, 
Dramatic Arts, Economics, English, Entrepreneurship, Environmental Science, Family 
Studies, French as a Second Language, Geography, History, Italian, Law, 
Mathematics, Music (Instrumental), Health and Physical Education, Philosophy, 
Physics, Politics, Religious Education, Science-General, Social Sciences-General, 
Spanish and Visual Arts. 

French as a Second Language – Glendon 

In addition to the required method courses in each division, teacher candidates take 
the following mandatory method courses in order to complete the FSL concentration 
at the Glendon campus: Teaching & Learning – French Immersion and Teaching & 
Learning – Core French. These two method courses are taken by students in all 
divisions in lieu of electives. The course content and assignments allow for 
differentiation across divisions. J/I and I/S candidates earn FSL as their first teaching 
subject and P/J candidates earn the Additional Qualification for FSL, Part 1 in 
addition to the Bachelor of Education. 

Indigenous Teacher Education Program – Wabaan 

Specialization in the Indigenous Teacher Education Program is achieved through an 
approach grounded in Indigenous ways of knowing and learning at the Wabaan site. 



Page 24 

Accreditation Committee Draft Decision Report 
Faculty of Education, York University - June 13, 2018 

Teacher candidates take the following additional courses in lieu of electives: Ancestral 
Teachings, Contemporary Perspectives, Pedagogy of the Land and, Issues in Indigenous 
Education. Teacher candidates have the option of replacing one of these additional 
courses with an approved language option. Pedagogical strategies that are culturally 
responsive and relevant will be used to teach (storytelling, sharing circles) and assess 
(differentiating assessment strategies) teacher candidate knowledge and 
understanding, inquiry, communication, and application. 

Pedagogical and Instructional Strategies Knowledge - Element 9 

For all programs, the element from Schedule 1 - Pedagogy, Assessment, and 
Evaluation for Specific Curriculum Areas is addressed in all method courses. The 
teaching method courses are specifically designed to meet the needs of students in 
each of the certification divisions: Primary/Junior, Junior/Intermediate, and 
Intermediate/Senior. All method courses examine the theories, philosophies, 
knowledge, policies and practices specific to teaching and learning in the appropriate 
grades in both content and assignments. Method courses in the P/J divisions embed 
appropriate Ministry policy documents for both divisions and include the curriculum 
for Grades 1 to 8, as well as Kindergarten. Method courses in the J/I divisions 
reference Ministry curriculum documents Grades 1 to 8, as well as Grades 9 and 10. 

Content and assignments relating to teaching strategies, lesson and unit planning, 
instructional approaches, curriculum delivery, and assessment and evaluation are 
embedded in method courses for all divisions. Teacher candidates are prepared for 
teaching specific content areas in terms of the developmental continuum, relevant 
provincial assessment practices and with an understanding of principles for 
curriculum design. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 10 is fully satisfied. 
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Requirement 11  

The teaching theory and foundation courses in the program include courses on human 
development and learning and on legislation and government policies relating to 
education. 

Findings 

Evidence indicates that the teaching theory and foundation courses in the programs 
reviewed include courses on human development and learning, and on legislation and 
government policies relating to education. 

Candidates are required to successfully complete theory and foundation courses in 
the program that address human development and learning. In addition, teacher 
candidates further explore issues of human development and learning in other 
courses relating to diversity, equity and inclusive education. 

Teacher candidates in the Primary/Junior cohort in all programs take the mandatory 
foundation course Child Development and Health. The foundation course Adolescent 
Development & Health is mandatory for teacher candidates in the Junior, Intermediate 
and Senior divisional cohorts in all programs. Course topics include: mental health 
and family/school life, theories of mind, language and emotional life, studies of peers 
and school influence, conflict and care and sexuality, gender and race for the 
respective developmental groups. In both courses, candidates are asked to observe 
how the different kinds of theories of human development inform teaching and 
learning in the classroom. 

In the mandatory practicum courses, there is content on legislation and government 
policies relating to education, offered through a set of three on-line learning 
modules on Ethics and Legal Studies in Education (ELSE). Each teacher candidate 
must complete all three modules and receive a grade of at least 80% as a prerequisite to 
enter the third and final practicum block. 

The ELSE learning modules cover such topics as special education and inclusive 
education, ethics and the law, supervision, negligence and liability for educators, Duty 
to Report, Safe Schools, professional issues, as well as discipline.  

Beyond the ELSE modules, other foundation courses address legislation and 
government policies relating to education. Developing an understanding of the 
ethical, legal, and professional responsibilities of teachers in their relationships with 
students and other stakeholders, as well as Ontario legislation related to special 
education and equity are topics developed in foundations courses. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 11 is fully satisfied. 
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Requirement 12 

The faculty members teaching the program are an appropriate combination of, 
i) persons with appropriate academic qualifications, 
ii) practitioners with appropriate experience in the field of education, and 
iii) persons with appropriate expertise in the divisions and components of the program. 

Findings 

Evidence indicates that the faculty members teaching the programs reviewed are an 
appropriate combination of persons with appropriate academic qualifications, 
practitioners with appropriate experience in the field of education, and persons with 
appropriate expertise in the divisions and components of the program. 

Instruction in the programs is delivered by a differentiated and complementary teaching 
staff. Full-time faculty include a combination of full, associate, assistant, research and 
sessional assistant professors as well as other seconded faculty. Within this teaching staff, 
the majority hold PhDs and Educational Doctorates, with the others in possession of a 
Masters or a Bachelor of Education at a minimum. The areas of expertise of the full-time 
faculty members include Indigenous Education, Special Education and Inclusion, Digital 
Literacy and Information and Communications Technology, Psychology, Human 
Development, Sociology, Chemistry, Physics, Language, FSL, and other disciplines.  

At York University, all teacher candidates in all programs take foundation courses 
together with the same faculty members. The foundation courses common to all 
programs are taught by full-time tenured faculty with academic qualifications, 
research and extensive publications in those areas. 

A diverse group of faculty with a variety of expertise and research interests constitute 
the instructors for the varied programs. Many faculty members, and particularly those 
who are seconded from the school boards, have occupied roles as school 
administrators, instructional leaders, Additional Qualification course instructors, 
and/or have been previously seconded to the Ministry. In addition, the team of 
practicum facilitators is made up of colleagues who have experience as former school 
administrators and professional leaders in the school boards. 

Specific faculty, with expertise in the appropriate divisions, teach the curriculum-
specific method courses. The required qualifications for sessional course directors 
appointed to teach method courses include demonstrated expertise, innovation and 
teaching experience in the appropriate division. 

The faculty complement also includes those with appropriate expertise in the components 
of the program including specific experience in early childhood, French language learning 
and Indigenous education. Those involved with the Ryerson cohort demonstrate expertise 
in childhood and social history, literacy education and early childhood education. The 
faculty at Glendon teach the majority of courses in French and the instructors are fluent 
speakers. They are committed to the quality of their program with qualifications and 
expertise in teaching and learning French as a second language; immersion and post-
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immersion context in Canada and French-language teacher education. There is similar 
diversity in the instructional staff of the Indigenous teacher education program. Faculty 
will include Indigenous artists, Elders who are the traditional knowledge keepers, 
accredited teachers who teach at the First Nation Toronto School, and university 
professors with a research background in Indigenous Education.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 12 is fully satisfied. 
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Requirement 13 

The permitted institution maintains adequate internal controls to preserve the integrity 
of student records relating to the program. 

Findings 

Evidence indicates that the Faculty of Education at York University maintains 
adequate internal controls to preserve the integrity of teacher candidate records 
relating to the programs reviewed. 

The Office of Student Programs is responsible for teacher candidate records for all 
programs. The records are maintained in accordance with the policies of the 
University Registrar’s Office and the provisions of Ontario’s Freedom of Information 
and Protection of Privacy Act. 

Teacher candidate records are held in a secure location at the Faculty. Electronic 
records are password-protected and backed up to the larger university system. The 
systems are audited regularly including penetration testing to keep student data safe 
and secure. Workflow analysis is completed as needed to ensure no breach in student 
data as it moves from the student information systems into the Practicum 
Management Information System (PMIS). 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 13 is fully satisfied.  
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Requirement 14 

The permitted institution is committed to continuous improvement and quality 
assurance of the program and, if the program is an existing program, has implemented 
measures demonstrating that commitment. 

Findings 

Evidence indicates that York University’s Faculty of Education is committed to 
continuous improvement and quality assurance for the programs reviewed and has 
implemented measures demonstrating that commitment. 

The Office of the Associate Dean, Academic Programs is responsible for the ongoing 
improvement of the Bachelor of Education Program. As part of University policy, the 
Faculty engages in a cyclical review of programs which includes a survey of teacher 
candidates and practicum partners to inform program improvements. Course outlines 
are reviewed by the Committee on Curriculum Teaching and Learning. The results of 
course and practicum evaluations are monitored by the Associate Dean and changes 
are made accordingly. 

Two initiatives designed to improve the quality of the programs have been 
implemented at the Faculty. First, York has recently adopted a new curriculum 
management system which will track and make links between program learning 
outcomes, course learning outcomes, course proposals and outlines. This system will 
assist faculty to better understand how the learning outcomes of their particular 
course relate to overall program outcomes. Second, since the implementation of the 
Enhanced Teacher Education Program (ETEP), collaborative teaching teams are 
established prior to the academic year so that faculty can share resources and ideas, 
discuss innovative ways to achieve learning outcomes, and align their individual 
approaches to curriculum around each required course that is offered in the program.  

Instructors who teach the method and foundation courses at Keele and Glendon 
campuses work towards coherence and consistency across the program by meeting on 
a regular basis to improve the content and delivery of their respective courses. 

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 14 is fully satisfied. 
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Requirement 15 

The program has a Teacher Education Advisory Committee or similar body that 
functions in an advisory or liaison capacity in relation to the program. 

Findings 

Evidence indicates that the programs reviewed have a Teacher Education Advisory 
Committee (TEAC) that functions in an advisory capacity in relation to the program. 

The TEAC’s mandate requires the committee to meet annually to provide for 
exchange of information between the Faculty of Education and its stakeholders and to 
engage in collaboration concerning initiatives to be undertaken. 

External committee membership consists of representatives from the wider education 
community including senior leaders from Toronto Catholic District School Board, 
Toronto District School Board, Peel District School Board, York Region District 
School Board, and York Catholic District School Board, and representatives from the 
Ministries of Education and Advanced Education and Skills Development, and 
federation representation through the Teacher Education Liaison Committee (TELC). 

The TEAC has liaised with the Faculty for discussions on a variety of topics including 
collaborative professionalism and teacher education, the Indigenous Teacher 
Education Initiative, technological education and working with mentor teachers.  

Conclusion 

Based on the information provided for the Accreditation Committee to consider, it 
finds that requirement 15 is fully satisfied. 
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Decision of the Accreditation Committee 

For the reasons set out above, the Accreditation Committee finds that the following 
programs of professional education offered by the Faculty of Education, York University 
fully satisfy the requirements of Regulation 347/02, Accreditation of Teacher Education 
Programs: 

• Concurrent and consecutive programs of professional education with areas of 
study in the Primary/Junior, Junior/Intermediate and Intermediate/Senior 
divisions, including the Primary/Junior divisions with a focus on teaching 
French as a Second Language, leading to a Bachelor of Education degree 

• Consecutive program of professional education for persons of First Nations, 
Métis, or Inuit ancestry with an area of study in the Primary/Junior divisions, 
leading to a Bachelor of Education degree 

The Accreditation Committee grants general accreditation to these programs for a 
period of seven years until June 13, 2025 or for an amended period of time that is in 
accordance with Section 15 of Regulation 347/02, Accreditation of Teacher Education 
Programs. 

Accreditation Committee 
Ontario College of Teachers 
June 13, 2018 
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